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Introduction: Narrative 

A Second Season of Change  

 Just as the department’s last program review opened by noting that the preceding period 

(2010-2016) had been one of dramatic, sweeping changes for the department, the same can be 

said of the current review period, 2016-2022. Some elements of this recent change have been the 

anticipated and continued results of the great shifts in department history mentioned in that 2016 

document: generational turnover (2011-2014) that reduced the department to two tenured faculty 

members, and the merger that joined Modern and Classical Languages and Literature (MCLL) 

and Philosophy and Religion into one administrative unit (i.e., shared department head and 

administrative assistant) with two departments. Other elements of change, especially certain 

curricular developments, have arisen in response to goals set in the wake of the last review. 

Finally, other changes created by forces outside the department, such as the developments at the 

University of Tennessee at Chattanooga (UTC) and national phenomena, have also taken place. 

Looming large at the moment are the very significant impacts of the COVID pandemic upon our 

programs.  

 The remainder of this introduction will be devoted to surveying the developments of the 

past six years, highlighting both the accomplishments of the department as well as the challenges 

that have come into view. A more detailed perspective will emerge in the subsequent chapters of 

this document.      
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Tenuring a New Generation 

 The department is now harvesting the fruit of the intensive recruitment and hiring that 

took place around the time of our last review. To replace the severely depleted tenure-track (TT) 

ranks, four assistant professors were added to the faculty and thus doubled the total from four to 

eight. Over the last eight years, a great deal of the department’s energy went into the development 

of these faculty. The new members worked tirelessly to develop courses, calibrate their teaching 

to UTC’s culture, publish articles, etc. Meanwhile, the few tenured members and departmental 

leadership took on a great deal of service in order to allow junior colleagues the space they 

needed to develop their research agendas. This investment of energy has seen excellent returns. 

All four of the assistant professors developed successful teaching portfolios and strong research 

agendas, with three now being tenured associate professors and the fourth at the final stages of 

tenure and promotion—her candidacy having unanimous support in the department and working 

its way through the higher levels of review. This transformation in departmental ranks has 

brought and will continue to bring benefits. For example, there is a much larger Rank Tenure and 

Promotion Committee that will soon be freed from the need of taking on external members. The 

service work of the department can now be more broadly distributed and can increase in volume, 

making new initiatives possible. Finally, these new associate professors, with more room to 

breathe, can start to enhance their connections around the university in new ways and make their 

influence felt.  

 Since the last review, the department has also hired 50% of its non-tenure-track (NTT) 

full-time faculty (three of six lecturers). In total, MCLL has recruited, hired, and mentored half of 

all its full-time members (13 members – with one member recruited from NTT to TT) over the 

last eight years, laying a solid foundation for the future. By all accounts, these faculty members 
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have coalesced into a highly collegial community. There is a good deal of mutual support, 

collaboration, and esteem between colleagues. Rounding out this picture is the team of part-time 

instructors who teach a good number of lower-level language courses as well as general education 

(GE) sections at various levels. While some have retired in the past six years and others have been 

recruited (especially for the fast-growing Classics GE), there has also been some continuity in the 

ranks over many years.      

 

A Peaceful Merger and a New Home 

 When the last program review was written, the department was one year into a new 

“merger” with Philosophy and Religion, something brought on by the upper administration as part 

of a series of reorganizations in the College of Arts and Sciences (CAS) intended to streamline 

and cut costs. Now that MCLL has been a part of this merger for seven years, more can be said 

about its effects. By way of background, some details about this unusual administrative structure 

should be given. In 2014, the provost and CAS dean announced that departments in the college 

with under 100 majors—MCLL was in the 80s—were going to be merged, and that departments 

could either propose a plan or else a plan would be imposed on them. The heads of MCLL and 

Philosophy and Religion proposed a merger that would entail sharing a single administration 

(department head and administrative assistant, with an associate head from each department) 

while avoiding any blending of the two departments themselves in terms of curriculum, bylaws, 

websites, budgets, committees, name, etc. The intention was to negotiate the safeguarding of the 

disciplinary integrity, identity, and longstanding cultures of the two departments. This 

arrangement was accepted by the administration and stands to this day, such that there are two 

distinct departments managed by the same person. It is a unique arrangement in CAS, since all of 
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the other mergers involved name changes, shared bylaws and committees, a common website, etc. 

Over time, it has proved to be peaceful. Given that the same person has been department head for 

all seven years of the merger, it does remain to be seen how the transition to the next department 

head will unfold, since the two departments have divergent interests surrounding the question as 

to who the next department head will be. MCLL, feels that someone on the language side is 

needed in order to manage the very complex machinery of the language requirement, the language 

pedagogy, study abroad, the greater number of students, etc.    

 The only significant consequence of the merger for MCLL in recent years has been the 

need to move from its home of many decades in Brock Hall to Lupton Hall (the enormous and 

recently renovated former campus library) for the sake of “co-location” with Philosophy and 

Religion. Prior to 2019, the departments had been housed on opposite sides of the campus while 

Lupton Hall was in the process of renovation. MCLL’s department head was involved in 

influencing (to a small degree, it turns out) the final shape and look of the departmental space 

through many meetings with the architects and UTC’s Facilities department over several years. 

When it came time to move, all faculty had to vacate their spaces and establish their new offices. 

Departmental leadership had to deal with around 50 years of departmental files and equipment, 

while also working to make the new space livable and dealing with the issues that inevitably arise 

in such a transition. In a sense, the successful move has been one of the labors and 

accomplishments of the department in recent years. In terms of quality, there is no question that 

the space in Lupton Hall is better than the former home in Brock Hall: even if the offices are 

smaller, every full-time faculty now has a private office—this was not previously the case—and 

the light, aesthetics, condition, dimensions of the suite are definitely superior to the department’s 

old home. A beautiful seminar/meeting room (shared with Philosophy and Religion), along with a 
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new Language Lab, are among the highlights. In other respects, the impact of the move is not yet 

clear, especially as it coincided closely with the time of the global pandemic which greatly 

reduced foot traffic. Because the department has been moved from the ground floor of a very 

central building to a back, upper corner of a somewhat less central building, there is considerable 

worry that students will not come into the space as they used to do. If this proves to be the case, it 

could hinder our efforts towards community, retention, and recruitment.      

 

Initiatives, Accomplishments, and Positive Developments Since Last Program Review 

 Other than personnel, the largest area of initiative in the past six years has been 

curriculum. In structural terms, the most significant curricular changes have been the redesign of 

the former Latin major concentration (philologically based) into a Classics concentration (2020) 

that lays more emphasis on cultural study, and the creation of a new Latin American Studies 

major concentration (2021) that offers an interdisciplinary approach to Latin America without any 

required language component beyond the two years required for the B.A. degree. Thus, the 

department catalog has shifted from three concentrations, B.A.: Modern and Classical 

Languages and Literatures: French, Latin, Spanish, to four: B.A.: Modern and Classical 

Languages and Literatures: Classics, French, Latin American Studies, Spanish. Both changes 

were aimed at expanding the department’s reach beyond students focused on language study to a 

larger portion of the student body who may be seeking a stimulating Liberal Arts education 

without a heavy emphasis on language study beyond the 2-year requirement. In both of the new 

concentrations, students may choose to take additional language courses. The hope is that these 

new curricular pathways will allow for an increase in the number of departmental majors. So far, 

the new Classics concentration is proving successful with an increase from four to 10 majors over 
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the last few years. The Latin American Studies program, after being on the catalog for just six 

months, is filling sections of its introductory course (LTAM 1250 – Intro. to Latin American 

Studies) but has not yet attracted enrollment of majors and minors. It has become clear that a 

director is needed to promote this program through the planning of events, networking with 

interdisciplinary partners, etc., and conversations are currently underway to get a director in place. 

In addition to these major curricular developments, the Spanish and French major concentrations 

have undergone smaller modifications in order to make the pathway towards completion 

smoother for students. Namely, there has been a decrease in the number of required classes and an 

increase in the number of electives, such that students are less likely to be slowed by the need to 

wait for certain courses to appear in the rotation.   

 Alongside new concentrations are new faculty-led study abroad programs that have been 

added since the previous program review. Spanish has created a Latin American summer program 

in Costa Rica to complement the program in Alcalá, establishing a rotation of alternate years. The 

second study abroad option will appeal to a portion of Spanish students and certainly future 

students in Latin American Studies. French has developed a partnership with the Rollins College 

of Business and will be running a joint program this coming summer for the second time. The 

Classics program has offered a spring break trip to Rome that is tied to a popular GE course 

(CLAS 1200 Legendary Rome) and will be offering it again in March 2022 with a group of 20 

students as the first faculty-led trip on campus since the onset of the pandemic. In addition, a 

Greece summer trip was designed and proposed this year in connection with another GE course 

(CLAS 3960 Classical Mythology) but had to be postponed until the summer of 2023 due to 

delays on the part of a vendor. As study abroad comes back online, MCLL anticipates running a 

greater number and variety of programs than ever before.    



 8 

 In recent years, MCLL has also contracted with outside companies to obtain digital 

services that have become ongoing elements of its program and serve to enhance both curriculum 

and assessment. Utilizing the company Talk Abroad, the faculty have created courses 

(SPAN/FRENCH 3450r Advanced Conversation) that allow students to converse with native 

speakers from around the world while having their progress guided by UTC professors who 

evaluate the recordings. These courses, designed specifically to increase departmental success for 

the speaking learning outcome (LO), have become very popular among students. Another 

measure aimed squarely at assessment has been the purchasing and integration of the STAndards-

based Measurement of Proficiency (STAMP) through Avant Assessment. The extensive exam, 

utilized in select courses (especially the skills courses belonging to the minor and major 

concentrations in modern languages), covers LOs in reading, listening, writing, and speaking. It 

has improved our assessment regime considerably in terms of the objectivity and consistency of 

data, and since students also receive their scores and are informed of the nature and rationale 

behind it, it has helped them to better understand their own progress and areas of improvement. 

The cost of these two services, paid from MCLL funds, is not insignificant but has been money 

well spent.  

 Several other positive developments, desired at the time of the previous review, have now 

taken place in the areas of workload and funding. Our previous external reviewer noted the 

inappropriateness of a 4/4 workload for TT faculty with research expectations. Shortly afterward, 

Academic Affairs turned away from the longtime status quo to the Delaware Study numbers in 

order to evaluate workload on campus. MCLL was able to leverage this new metric in order to 

show that TT workloads were in fact excessive and out of the ordinary for keeping with national 

norms for our type of institution. Through advocacy, and the formation of a new scheduling plan, 
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it proved possible to convince the (former) dean that a 3/3 workload was appropriate. This change 

had been dreamed of for a very long time and has now been a reality for a number of years, 

assisting the newer generation of TT members in their path towards successful tenure. The 

department responded likewise to the administrative push for the development of online learning, 

which began around the time of the previous program review. Long before COVID, faculty were 

trained in Quality Matters, multiple courses were designed, and MCLL began to take advantage 

of the “profit sharing” structure declared for online fees, such that the department now has 

$20,000-$30,000 more in annual funds that can be used to support online-teaching faculty in 

professional development, conferencing, the purchase of equipment, and even adjunct or summer 

salaries for online courses. These funds have enhanced the flexibility of the department, just as 

the existence of the online courses allows more flexibility for students and for the programs. The 

position of Coordinator of Online Learning has also been created and assigned to Mr. Bernardo 

Amparan. Currently, MCLL offers the following online: some sections of beginning 

FREN/LAT/SPAN, some intermediate SPAN, advanced conversation courses in FREN/SPAN, 

occasional upper-level language courses like advanced grammar, and around 17 sections of GE 

per semester (over 80% in Classics). While a great deal of online development would have taken 

place during COVID regardless, the fact is that MCLL already had a substantial and successful 

online regime in place which helped with handling the pandemic and also created a substantial 

income stream.  

 Finally, a possible and very promising development is currently taking place in the area of 

UTCs GE program. A process for Reimagining General Education (RGE) was initiated by 

Academic Affairs several years ago and now seems to be coming to a head through a central 

committee that has proposed a new prototype, solicited feedback, and created working groups 
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which have already reported back their recommendations for various aspects of the prototype. The 

RGE committee is now considering the documents submitted by the working group in order to 

forge a model that will be presented to the faculty for a vote later in the current semester, spring 

2022. While language study has always been excluded from UTC’s GE in terms of LOs and the 

roster of certified courses, the document recently submitted by the Humanities working group 

mentions language study in its definition of the Humanities and also in one of the three proposed 

LOs, such that language study would be an optional path towards fulfilling Humanities hours in a 

new GE model. The inclusion of language study in the fresh draft of GE represents the 

culmination of years of work by the department and particularly by the department head, who 

made it a long-term goal to see languages in GE and has pursued that end through advocacy, 

meetings with administrators, service on the GE committee, and intensive service on the RGE 

working group for Humanities. While it remains to be seen whether the RGE model will reflect 

the working group’s recommendation, and whether it will then pass the vote of the faculty, there 

is now at least a good hope that language study may feature in GE for the first time in UTC’s 

history (which began in 1970 through the merger of the UT system with the hitherto private 

University of Chattanooga). If things do move in this direction, language study would then be 

accessible to all 11,000 UTC students rather than just to the 5% who are B.A.s and the other 

percent or two that have language requirements in their B.S. majors. It needs to be said that pure 

“electives” are no longer allowed, since scholarships and funding no longer apply to them, with 

the result that—apart from special circumstances—students must either have declared a language 

concentration or have a degree-related language requirement in order to even take one class in a 

language. Giving 11,000 students the option to fulfill a degree requirement in GE through 



 11 

language study has the potential to boost departmental enrollments and recruitment in a way that 

could address the challenges of this moment. It could change everything for the better.   

New Challenges Since Prior Program Review            

 While aspects of departmental life have seen progress since the prior preview, the sudden 

drop in majors over the last two years is highly concerning. With the long-term trend for MCLL 

majors being in the lower 80s and 70s, the number now stands in the low 50s. Percentagewise, 

this is the largest drop that any current faculty member can remember. Spanish and French are 

down close to 50%, and French has fallen under 10 majors for the first time. Only Classics has 

grown, but, since it was our smallest program to begin with, its growth from four to 10 does not 

do much to offset the larger decline. One consolation is that the steep drop does not seem to be 

due to poor decisions or performance on the part of MCLL. Some other programs in CAS report 

similar or even greater levels of decline. Likewise, the trend extends beyond UTC to the national 

scene in higher education, where the always struggling Humanities have undergone additional 

pressure in the last few years. Obviously, the COVID pandemic has played a large part. The 

sudden shift to fully online education for a number of semesters had an especially large impact on 

the very communication-based field of language study, while the cancellation of study abroad 

programs for multiple semesters has shut down what is perhaps the most important engine of 

recruitment and retention. For example, many SPAN minors have become majors over the years 

specifically through our faculty-led summer program to Alcalá in Spain, which has now been 

dormant for several years due to travel restrictions. As things start to return to normal, several 

MCLL trips (Alcalá, Paris, Rome) are projected to run this spring and summer. In addition, a 

much higher percentage of courses are now face-to-face (F2F) again. Therefore, we hope that the 
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department can begin to make progress in returning to the lower end (i.e., low 70s) of the 

historical trendline for its number of majors.      

Alongside COVID, a more long-term and perhaps even more devasting challenge has been 

the relentless assault upon the B.A. degree and language study at UTC by departments within 

CAS. Since the time of the last review, one Humanities department made an attempt to create a 

new B.S. degree with the express intention of creating a way around language study for anyone 

who wanted a Humanities degree but preferred not to study a language. Due to advocacy from the 

MCLL department head and one of its other members, this request has been, for the moment, 

denied by the administration. Due to the changes made in the Communication and Chemistry 

degrees, MCLL has lost approximately 700 students that would have been taking language 

classes. One can only expect this trend to continue, though it is counterproductive for UTC to 

abandon language studies when our county (not to mention our country) is increasingly multi-

lingual and 80% of employers seek such competence in their employees. The ability to transcend 

monolingualism, to communicate and empathize with people of diverse origins, should be a 

valued part of what UTC is aiming to provide its students.  

 The stampede out of the B.A. purely to avoid language study, and the jettisoning of long-

standing language components in other programs, constitutes an existential threat to MCLL and to 

language study on campus. Enrollments in the beginning and intermediate language courses have 

already been affected by the changes that other departments have made, and they will be hit 

harder as the most recent changes go into effect. It is hoped that departmental initiatives can 

create new opportunities for language and cultural study to replace those that are being dismantled 

year by year. In addition, support of various levels of administration in terms of curricular and 
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financial policy will be necessary to secure the future of the department of language study at 

UTC.  

Conclusion 

 Over the last six years, MCLL has accomplished a number of major long-term goals that 

help to lay the groundwork for the future of the department. With a new generation of TT faculty 

mentored and successfully tenured, two new culturally based concentrations to appeal to students 

less interested in languages, several new study abroad programs established, a thriving online 

regime, and a possible pathway for the inclusion of language study in GE, there are resources in 

place to meet the considerable challenges that have arisen in recent years due to the pandemic and 

trends both in CAS and nationally in higher education.  

 

Part 1: Learning Outcomes 

1.1 Program and student learning outcomes are clearly identified and measurable. 

The goals for individual courses are incorporated in language-specific syllabi that state the 

course title, description and objectives, classroom protocol, and policies. Grading scales are 

included, with a schedule for all tests, mid-term and final exams, as appropriate. Multi-section 

courses are coordinated by a full-time faculty member. Syllabi for these sections, as well as test 

content and schedules, are uniform for the first two-year sequence and very similar or the same 

for upper-division courses. 

MCLL Mission Statement 

The mission of the B.A. in Modern and Classical Languages and Literatures is to prepare 

students for life as part of a diverse and inclusive global community. As such, the program trains 

students for careers and for graduate studies by teaching them the foundational linguistic, cultural, 
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and academic skills relative to modern and classical languages and literatures. In addition, it 

prepares students to think critically, to communicate effectively, and to establish connections with 

their community, as they pursue excellence and engage with the world beyond the university.  

Departmental Goals 

• The Department will strive to improve enrollments, which have been negatively impacted 

by COVID, as many fields in the humanities have been. 

• We will foster our new culturally based (rather than language based) concentrations in 

Classics and Latin American Studies, seeking to reach a wider audience.  

• We will maximize our participation in the Reimagined General Education that is coming, 

whatever it may end up looking like. 

• As part of the focus on student recruitment and maintenance, and in accordance with 

preparing students for professional careers, the department will increase mentoring 

activities and opportunities for students to interact with faculty in informal situations and 

provide career advice.  

• Our curriculum will continue to embrace inclusion and cultural and linguistic diversity.  

Program Student Learning Outcomes 

Since we are a language and literature program, student learning outcomes in French and 

Spanish have traditionally related to acquiring language skills and studying literature, which the 

department has not tracked during this review period, but which was the strongest area of 

performance when tracking was done. Classics, until three years ago, had a philological focus that 

has since given way to cultural and literary study with an optional linguistic component. 

Currently, the majority of learning outcomes are related to cultural study, analysis, and writing.   
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For modern languages, the department consistently uses proficiency guidelines established 

by the American Council for the Teaching of Foreign Languages (ACTFL) as outcomes for 

assessing language acquisition in French and Spanish. In the past review cycle, we increased 

standards toward the goal of advanced in all skills (speaking, reading, writing, and listening) by 

graduation, typically measured in the student’s last 4000-level class. We also added an additional 

goal of critical analysis. For Classics, the department has devised its own outcomes, taking 

inspiration from relevant rubrics offered by American Association of Colleges and Universities 

(AAC&U) and other national organizations.  

Current Student Learning Outcomes for Graduates of French and Spanish 

 As mentioned above, the outcome for French and Spanish graduates is achieving a level of 

Advanced on the ACTFL scale in speaking, reading, writing, and listening. A description of those 

skills follows.  

Speaking: Graduates can speak the target language at the advanced level according to 

ACTFL guidelines: “Speakers at the Advanced level engage in conversation in a clearly 

participatory manner in order to communicate information on autobiographical topics, as well as 

topics of community, national, or international interest. The topics are handled concretely by 

means of narration and description in the major time frames of past, present, and future. These 

speakers can also deal with a social situation with an unexpected complication. The language of 

Advanced-level speakers is abundant, the oral paragraph being the measure of Advanced-level 

length and discourse. Advanced-level speakers have sufficient control of basic structures and 

generic vocabulary to be understood by native speakers of the language, including those 

unaccustomed to non-native speech” (ACTFL Proficiency Guidelines, 2012). 



 16 

Writing: Graduates should be able to write at the Advanced Level according to ACTFL 

guidelines: “Writers at the Advanced level are characterized by the ability to write routine 

informal and some formal correspondence, as well as narratives, descriptions, and summaries of a 

factual nature. They can narrate and describe in the major time frames of past, present, and future, 

using paraphrasing and elaboration to provide clarity. Advanced-level writers produce connected 

discourse of paragraph length and structure. At this level, writers show good control of the most 

frequently used structures and generic vocabulary, allowing them to be understood by those 

unaccustomed to the writing of non-natives” (ACTFL Proficiency Guidelines, 2012). 

Listening: Graduates can comprehend the spoken target language at the advanced level 

according to the ACTFL guidelines: “At the Advanced level, listeners can understand the main 

ideas and most supporting details in connected discourse on a variety of general interest topics, 

such as news stories, explanations, instructions, anecdotes, or travelogue descriptions. Listeners 

are able to compensate for limitations in their lexical and structural control of the language by 

using real-world knowledge and contextual clues. Listeners may also derive some meaning from 

oral texts at higher levels if they possess significant familiarity with the topic or context. 

Advanced-level listeners understand speech that is authentic and connected. This speech is 

lexically and structurally uncomplicated. The discourse is straightforward and is generally 

organized in a clear and predictable way. Advanced-level listeners demonstrate the ability to 

comprehend language on a range of topics of general interest. They have sufficient knowledge of 

language structure to understand basic time-frame references. Nevertheless, their understanding is 

most often limited to concrete, conventional discourse” (ACTFL Proficiency Guidelines, 2012). 

Reading: Students can read at the Advanced Level according to ACTFL guidelines: “At 

the Advanced level, readers can understand the main idea and supporting details of authentic 
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narrative and descriptive texts. Readers are able to compensate for limitations in their lexical and 

structural knowledge by using contextual clues. Comprehension is likewise supported by 

knowledge of the conventions of the language (e.g., noun/adjective agreement, verb placement, 

etc.). When familiar with the subject matter, Advanced-level readers are also able to derive some 

meaning from straightforward argumentative texts (e.g., recognizing the main argument). 

Advanced-level readers are able to understand texts that have a clear and predictable structure. 

For the most part, the prose is uncomplicated, and the subject matter pertains to real-world topics 

of general interest. Advanced-level readers demonstrate an independence in their ability to read 

subject matter that is new to them. They have sufficient control of standard linguistic conventions 

to understand sequencing, time frames, and chronology. However, these readers are likely 

challenged by texts in which issues are treated abstractly” (ACTFL Proficiency Guidelines, 

2012). 

 There are benchmarks for language skills for the required and elective courses for the 

majors in French and Spanish, which align to the ACTFL language proficiency standards with 

reasonable rates of progress along the path to mastering these skills. (Benchmarks and Outcomes 

2015-2016, Appendix 1.A) The course syllabi in Appendix 1.B reflect the goals that have been 

established.  

In addition to mastering language skills, upper-division French and Spanish classes 

evaluate critical analysis, which measures students’ ability to think critically and communicate in 

writing effectively. (French and Spanish Critical Analysis Rubric, Appendix 1.C) 

Learning Outcomes: Classics 
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There are currently four learning outcomes for the Classics program, whose full details are 

to be found in the document LATCLASS Assessment Rubrics (Appendix 1.D). They can be 

summarized here in the following way. 

LO 1- Cultural Understanding: Students will demonstrate understanding of the complexity of 

elements within Classical cultures, such as values, beliefs, forms of expression, practices, 

history, and politics. 

LO 2 – Critical Analysis: Students will successfully select a research topic, produce an analysis 

of the chosen material, and draw appropriate conclusions.  

LO 3 – Formal Writing: Students will control syntax and mechanics in their writing while also 

using sources and evidence in a rigorous way.  

LO 4 – Reading and Translation: Students will demonstrate reading comprehension of original 

texts of various levels at a moderate speed and with the assistance of scholarly aids (lexica, 

commentaries).   

 

1.2 The program uses appropriate evidence to evaluate achievement of program and student 

learning outcomes. 

French and Spanish Language Assessments 

During the first three years of our assessment cycle (Fall 2015- Fall 2018) we used self-

administered exams for assessing language skills, but since then, we have used the STAMP exam 

for end of course tests in 2110, 2120, 3110, 3120, and some other 3000- and 4000-level courses. 

These standardized exams are proctored (but not graded) by instructors in the language laboratory 

on computers towards the end of the fall and spring semester. The test consists of four areas: 

listening, reading, speaking, and writing. Listening and reading comprehension are multiple 
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choice, and scores, which correspond with ACTFL levels, are available immediately. Speaking 

and writing consist of three open-ended prompts, which also correspond with ACTFL levels, and 

are manually graded within a few days. This has proven to be a far more consistent manner of 

scoring and presents less of a burden for faculty. More information is available at 

https://Avantassessment.com regarding the exams. 

 Since the exams must be proctored, we did not administer the STAMP tests from spring of 

2019 - spring of 2021. However, now that the majority of classes are face-to-face, the STAMP 

test is being administered in the face-to-face sections of relevant courses.  

French and Spanish Critical Analysis Assessment 

In addition, French and Spanish students in upper-division classes have been evaluated on 

critical analysis since the fall of 2018. The department uses an in-house rubric which examines a 

student’s last essay or final exam essay, and evaluates their ability to choose an appropriate topic, 

to organize their thoughts, and to synthesize information (French and Spanish Critical Analysis 

Rubric, Appendix 1.C).  

Performance 

French and Spanish Language Proficiency  

 The following charts illustrate performance in French classes during the six-year review 

cycle. Not every skill is tested every year and we were unable to test some skills when classes 

were completely or primarily online due to COVID. 

French Performance: 75% Goal1  

Speaking  2110 2120 3110 3120 3210 3220 Other   
3000-
level 

4000-
level 

F2015-SP2016 94 80       

                                                      
1 Multiple scores indicate multiple sections of the same class or different classes. 

https://avantassessment.com/


 20 

F2016-SP2017 80   80     
F2017-SP2018         
F2018-SP2019 83 83 58    66 58 
F2019-SP2020 33   66     
F2020-SP2021   100 100   100 80 

 
Writing  2110 2120 3110 3120 3210 3220 Other 

3000-
level 

4000-
level 

F2015-SP2016 85   85  86  100 
F2016-SP2017         
F2017-SP2018         
F2018-SP2019 94 100 83    71 58 
F2019-SP2020         
F2020-SP2021 100 50 100 100   100 80 

 
Reading  2110 2120 3110 3120 3210 3220 Other 

3000-
level 

4000-
level 

F2015-SP2016         
F2016-SP2017  89     90 100 
F2017-SP2018 85 90    82 100, 88 100 
F2018-SP2019         
F2019-SP2020         
F2020-SP2021         

 
Listening  2110 2120 3110 3120 3210 3220 Other 

3000-
level 

4000-
level 

F2015-SP2016 Not 
assessed 

       

F2016-SP2017 68 72     81, 75 75, 71 
F2017-SP2018 63 80    82 89, 71 100 
F2018-SP2019         
F2019-SP2020 60   66     
F2020-SP2021         

 
French classes met many of their goals, especially in reading and writing. All French 

classes (100%) met their goals in reading, and 80% (12/15) met their goals in writing. Speaking 

and listening are weaker areas. About 66% (10/15 classes) achieved their outcomes in speaking, 

and 43% (6/14) achieved listening goals and two more were within 5% of achieving the goal. 
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However, in some instances there is such a small sample of French students, that it is difficult to 

judge performance, especially in 2110 and 2120.  

The following charts illustrate performance in Spanish classes during the six-year review 

cycle. As with French, not every skill is tested every year and we were unable to test some skills 

when classes were completely or primarily online due to COVID. 

 

Spanish Performance: 75% Goal Reported by Section2 

Speaking  2110 2120 3110 3120 4000-
level 

F2015-SP2016 81, 81, 94 75, 45, 45 100 64 39 
F2016-SP2017 86, M3     
F2017-SP2018 52, 69 29, 64 77 73 M3 

F2018-SP2019 58, 48, 76 40, 19 100, 77 50, 44  
F2019-SP2020 63 73 69, 82   
F2020-SP2021 Not 

assessed 
    

 
Writing  2110 2120 3110 3120 3210 3220 3000-

level 
4000-
level 

F2015-SP2016 100, 90, 90 95, 100, 100 100 35     
F2016-SP2017 Not assessed        
F2017-SP2018 60, 69 77, 85 77, 82 56, 

75 
95  86, 44  

F2018-SP2019 100, 61.5, 94 70, 43 100, 88 94, 
44 

73 81 92,  80, 
100 

F2019-SP2020 Not assessed        
F2020-SP2021 100 100 100 100 100 100 100 100 

 
Reading  2110 2120 3110 3120 3210 3220 3000-

level 
4000-
level 

F2015-SP2016 71, 71, 
89 

77, 100, 
100 

      

F2016-SP2017 86, 93, 
93 

94, 89, 89 77 84, 71   85  

F2017-SP2018         
F2018-SP2019         

                                                      
2 Multiple scores indicate different sections of the same class or different classes. 
3 M represents missing. 
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F2019-SP2020         
F2020-SP2021         

 
Listening  2110 2120 3110 3120 3210 4000-

level 
F2015-SP2016 81, 81, 68 82, 88, 

91 
 11   

F2016-SP2017       
F2017-SP2018 100, 96 50, 59   94  
F2018-SP2019 M3, 71 M3, 45, 

39 
   20, 37 

F2019-SP2020 63 73 100, 100    
F2020-SP2021       

 

In Spanish, more experienced instructors’ students met course goals in 2110, 2120, 3110, 

3120, while inexperienced instructors fell short. Speaking continues to be the weakest area of 

achievement with only 34% of classes (11/32) meeting their goal. Listening is another weak area 

with less than half (11/23 or 48%) of classes meeting their goal. In reading and writing, 81% 

(13/16) and 80% (33/41) of classes, respectively, met their goals. During the last review period, 

students’ performance was far better, which is why we feel these goals are reasonable, although 

we have raised standards slightly since then. We also consider these standards reasonable because 

they are the skills students need to perform professionally. For example, students’ speaking and 

writing needs to be at the level of Advanced low or very close to it to pass the Praxis exam, a 

requirement for teaching licensure. (Benchmarks and Outcomes 2015-2021, Appendix 1.A).  

In both Spanish and French, COVID has had a negative impact upon student success for 

several reasons: the difficulty of proctoring exams, the transition to teaching via Zoom (and the 

loss of some class time), student disengagement, student and instructor health problems, etc. 

There are also some systematic problems with our system of tracking student performance. 

Performance is being tracked by course, which combines results from minors and majors (and in 

French B.A. students in the second year), even though the program results should be for majors 
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only, who outperform minors on the average. Also, students can and frequently do take courses 

out of order, so the assessment results for a 4000-level course may include some students who are 

only halfway through the program instead of the entire program. The latter is an even greater 

problem for French, since the course offerings are far fewer. In the future we plan to track all four 

language skills with the STAMP for at least two years, as well as to differentiate scores for majors 

and minors, which will give a clearer picture of our graduates’ performance.  

 

French and Spanish Critical Analysis  

Critical Analysis scores have been consistently successful in French and Spanish. In the 

charts below, two scores are within 5% of the goal (80%), although they did not meet the target, 

but most scores are at or above department outcome goals. 

French Performance: Goal 80% 

Critical Analysis  3000-
level 

4000-
level 

F2018-SP2019 80 80 
F2019-SP2020 77  
F2020-SP2021 Not 

assessed  
 

 

Spanish Performance: Goal 80%4 

Critical Analysis  3000-
level 

4000-
level 

F2018-SP2019 100, 100 75, 85 
F2019-SP2020 80, 100  
F2020-SP2021 100 100 

 

                                                      
4 In the case of multiple entries, there is more than one section of the same class or more than one class.  
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The high performance in this area indicates that the department should focus its efforts on 

other areas of growth, such as speaking and writing skills.  

 

Classics Assessment 2016-2021 

Because Classics altered its learning outcomes in 2018, the assessment for the period 

covered by this program review should be divided into two phases: 2015-16 to 2017-18 and 2018-

19 to 2020-21. During the first phase, only two learning outcomes existed, and both were assessed 

every year with the following results.  

 
Latin/Classics Performance 2015-2018 (with goal of 80% of students meeting benchmark in 
all categories) 
 
Reading/ 
Translation 

2010 2020 LAT 
3500 

CLAS 
3500 

LAT 
3510 

3000-
level  

4000-
level  

F2015-SP2016  80 83     
F2016-SP2017 73 73   86   
F2017-SP2018 62 62      

 
Critical, 
Cultural & 
Literary 
Analysis 

2010 2020 LAT 
3500 

CLAS 
3500 

LAT 
3510 

CLAS 
3960 

3000-
level  

4000-
level  

F2015-
SP2016 

  86 100    92 

F2016-
SP2017 

   100 100    

F2017-
SP2018 

   92 80 89   

 
For the outcome “critical, cultural, and literary analysis,” students in all classes and across 

all semesters surpassed the goal by meeting the benchmark at rates higher than 80%. The picture 

was less positive for the reading/translation outcome, as students achieved the goal at the upper 

level but progressively declined over time at the intermediate level; they moved from 80% 
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success in 2015 down to 73% and then 62% in the following two years. The low-water mark 

coincided with a change in textbook and curriculum. The department has not assessed 

reading/translation since the poor performance in the 2017-18 cycle because of the transformation 

to a philology-optional concentration and the shrinking of UTC’s B.A., which feeds those 

intermediate classes with students from other departments. It has been recognized that students in 

the intermediate classes are performing, on average, lower than the benchmark. It should be 

stressed, though, that most of the majors and minors in those classes meet the benchmark while 

the other B.A.-seeking students do so in unsatisfactory percentages. There is currently discussion 

about changes that could be made to improve success among non-majors/minors at both the 

beginning and intermediate levels of Latin.   

 During the second phase of assessment (2018-19 to 2020-21), the learning outcomes were 

revised. The department determined that the former “critical, cultural, and literary analysis” 

outcome was overcrowded and had omissions. This outcome was then divided into three new 

learning outcomes to stand alongside reading and translation. Assessment focused on these three 

new outcomes unrelated to language learning—though not all were assessed in each year—with 

the following results.  

Classics/Latin Performance 2018-20215 
Critical 
Analysis 

LAT 
3500 

CLAS 
3500 

LAT 
3510 

CLAS 
3960 

3000-
level  

4000-
level  

F2018-SP2019 I6      
F2019-SP2020 75  50  70, 92, 88  
F2020-SP2021 92  92 81, 82 86  

 
Cultural 
Understanding 

LAT 
3500 

CLAS 
3500 

LAT 
3510 

CLAS 
3960 

3000-level  4000-
level  

F2018-SP2019 I6      

                                                      
5 In the case of multiple entries there is more than one section or there are multiple classes. 
6 Inadequate information. The instructor submitted data, but did not differentiate between critical thinking and 
writing.  
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F2019-SP2020 100  100  70, 100, 100  
F2020-SP2021       

 
Formal Writing LAT 

3500 
CLAS 
3500 

LAT 
3510 

CLAS 
3960 

3000-
level  

4000-
level  

F2018-SP2019  50 83 71  73 
F2019-SP2020 75  50  70, 92, 36  
F2020-SP2021       

 

The students performed best in cultural understanding, which is unsurprising since this is 

the side of the discipline that is most accessible and draws students to the courses. There were 

some weaknesses in formal writing, however, and even more in critical analysis, with a number of 

sections falling below the 80% benchmark and a few others falling considerably lower. This does 

not necessarily represent any kind of decline from the previous phase of assessment, since these 

two outcomes were newly separated and developed, revealing things that had been hidden by the 

all-encompassing second learning outcome of the earlier phase. The program will continue to 

implement curricular and pedagogical strategies for the improvement of both formal writing and 

critical analysis.    

 

1.3 The program makes use of information from its evaluation of program and student 

learning outcomes and uses the results for continuous improvement. 

French and Spanish Language Skills 

The department has used the information gleaned from student assessments to improve 

weaker areas of achievement and has taken five different approaches to remedying poor 

outcomes. First, the department offered training over the summer of 2016 to all full-time faculty, 

with a certified ACTFL trainer who gave a two-day workshop on the MOPI (Modified Oral 

Proficiency Interview). Secondly, senior faculty and the department head discussed strategies to 



 27 

improve low scores. Thirdly, Drs. Casebier and Purkey developed FREN 3450R and SPAN 

3450R, Advanced Conversation, which are supervised by a faculty member but carried out 

through Talkabroad.com and have bolstered students’ ability to speak the language. Students can 

take the course for a total of three credits spread over two to three semesters at one to two credits 

per semester (SPAN 3450 syllabus, Appendix 1.B). In addition, this year the department has 

added conversations on Talk Abroad to SPAN 2120 and 3220, and some upper-division French 

classes. The Department also pays for some French and Spanish faculty to attend the ACTFL 

conference each year, as well as other conferences that have pedagogy sessions, like South 

Atlantic Modern Language Association (SAMLA), and the department has held formal and 

informal training sessions. Finally, instructors whose students continued to perform poorly in the 

core classes for developing those skills (2110, 2120, 3110, and 3120) were reassigned to other 

classes. 

Classics 

The Classics program has made many changes in response to assessment and other sources of 

information such as student evaluations. When it comes to the Latin courses, there have been 

several switches of textbook (from Wheelock, to Disce!, to Latin for the New Millennium) since 

the last program review. In addition, there have been changes in modality: after moving beginning 

and intermediate Latin completely online because of staffing and enrollment issues, and finding 

some issues with student performance, the decision was made first to bring the intermediate 

classes back to F2F modality and now (for Fall 2022) to have a section of the first-year course 

F2F. In the area of culture and literature, a topics course (CLAS 3750 Topics in Classics) was 

created and mandated for all majors to emphasize critical analysis and formal writing, while in 

various CLAS courses the use of rubrics for written assignments has become widespread with the 

https://talkabroad.com/


 28 

intention of guiding students as they develop their papers. Going further back, the switch from 

two to four learning outcomes itself was designed because scores were “too high” on earlier 

assessments and seemed to be masking or omitting some aspects of student performance.      

 

1.4 The program directly aligns with the institution’s mission. 

Our mission and program goals reflect the institutional vision, mission statement, and core 

values, while also focusing on our area of expertise. 

UTC Institutional Vision and Mission Statements, and Core Values  
 

Vision  

• We Engage Students, Inspire Change and Enrich Community.  

• We nurture students through community connections, tied to our values and our region, 

grounded in Chattanooga, a great drawing card and we value our place.  

Mission  

• The University of Tennessee at Chattanooga is a driving force for achieving excellence by 

actively engaging students, faculty and staff; embracing diversity and inclusion; inspiring 

positive change; and enriching and sustaining our community.  

• At UTC we develop a community on campus, enable students to go into the global 

community and we provide a nurturing environment that connects students, community 

and opportunity.  

Values  

• We teach, we learn, we interact, we nurture, we grow citizens for tomorrow, and we do the 

basics and more. 

• Students are the primary reason we exist as an institution.  

https://www.utc.edu/about/utc-vision-mission-and-core-values
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• We live integrity, civility, and honesty.  

• We relentlessly pursue excellence.  

• We embrace diversity and inclusion.  

• Creativity, inquiry and scholarship are our culture.  

MCLL’s Contribution to Institutional Vision, Mission, and Core Values 

Beyond the obvious aspects of actively engaging students and fostering creativity, inquiry, 

and scholarship, MCLL’s mission and student learning objectives support UTC’s vision, mission 

statement, and core values. In many ways, MCLL faculty members “enable students to go into the 

global community and achieve,” by providing them with a rigorous background in other 

languages and a profound understanding of their cultures. The department also promotes cultural 

and linguistic diversity and inclusion especially in Spanish and French classes which teach 

students about US Hispanics, Latin America, French Africa, French Canada, and the French 

Caribbean. Research has long supported the notion that learning a second language promotes 

increased empathy toward other cultures. The department encourages students’ active 

involvement in the local community through internships and volunteer opportunities in 

organizations such as Headstart and Hamilton County Schools. In addition, the department 

encourages students to be part of a global community through our faculty-led study abroad 

programs.  

Part 2: Curriculum 
 

2.1. The curriculum content and organization are reviewed regularly, and results are used 

for curricular improvement. 

 
The program regularly reviews the curriculum and makes changes as necessary to foster 

improved student learning and to improve progress towards graduation. After the 2015-16 
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program review, several classes were deactivated in Spanish and French, so that the academic 

catalog would accurately reflect current course offerings. In addition, the minor in German was 

deactivated due to the inability to secure qualified and continuing instructional staff in this area.   

More recently, an MCLL Curriculum Committee was created to ensure regular curriculum 

review. The primary goal of curriculum changes is to allow greater flexibility in the different 

language majors and improve timely graduation rates for students; a secondary concern is to 

reduce the need for independent studies, which are not cost-effective. That said, curriculum 

changes are introduced to keep abreast of common practices in the field. For example, in 2017, a 

new course was created to promote speaking proficiency in Spanish and French. The Advanced 

Conversation class (SPAN 3450/FREN 3450r) is offered for variable credit and allows students to 

interact with native speakers for conversational practice and reflects contemporary trends in 

foreign language teaching and learning. The variable-credit option also provides flexibility for 

students who return from study abroad experiences with odd numbers of credits, so that it 

encourages timely graduation rates.   

Additional curricular changes have been introduced since the 2015-16 program review.  In 

response to increased student demand for online learning options, all Spanish for Reading 

Knowledge (SPAN 2130/2140) classes were redesignated as online classes by Fall 2017, which 

was a considerable undertaking. Beginning this academic year (2021-22), all Spanish and French 

courses in the first-year sequence are taught as hybrid classes, with three credits earned in the 

classroom and the fourth credit earned online. This major curricular change allows more 

flexibility in meeting the CAS language requirement, responds to the increasing demand for more 

online learning, and also corresponds to general trends in contemporary language learning.   

The Classics faculty, full-time and part-time, meet as a separate body at least once per 
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year to review the curriculum. They take into account classroom experience, recent 

assessment results, student evaluations, and national trends, in order to consider what 

modifications or enhancements could be introduced. Several concrete examples from the last 

six years can be mentioned here. The largest change of all, mentioned in various sections of 

this document, was the decision to move from philologically based Latin and Latin/Greek 

concentrations to the culturally based Classics concentration. When it comes to Latin 

instruction, there has been exploration of various textbooks and materials in order to find the 

best fit for our students: leaving behind Wheelock, and passing through Disce!, the program 

settled on Latin for the New Millennium for its student-friendly format and rich cultural 

materials. The faculty also determined that the introduction of experiential learning was 

needed to improve student engagement and enhance learning. As a result, a spring break trip 

to Rome (linked to the core course CLAS 1200) was piloted successfully in 2018 and will 

run again in March 2022 with 20 students. Additionally, a summer program to Greece has 

now been designed and developed through a vendor, set to run in AY 2022-23. Experiential 

learning has been worked into classes on campus too, especially CLAS 2000 – Everyday Life 

in the Roman Empire. Various sections of this course have featured a banquet of Roman 

dishes, visits to local sites with classical influence, and the playing of Roman games. 

Positive student response has made the faculty determined to increase this element further.     

In Fall 2021, MCLL also debuted a concentration in the emerging field of Latin 

American Studies (LTAM). Students in the LTAM concentration will examine the cultural, 

historical, anthropological, artistic, and literary forces affecting our understanding of the 

Americas. The concentration is intended to be flexible, making it an attractive option as a 

double major because of its transnationally centered motif. Likewise, LTAM will be 
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attractive to students that wish to pursue or continue their MCLL degrees with less extensive 

language course requirements. 

2.2. The program has developed a process to ensure courses are offered regularly and that 

students can make timely progress toward their degree. 

First and second year classes are offered each year in all languages and every semester in 

Spanish. Spanish has the largest enrollment, and all upper-division courses required for the major 

are offered in sequence each year. In French, upper-division courses are offered on a strict, non-

sequential, two-year rotation that allows majors to complete their coursework in four years and 

required classes for the minor are offered each semester so that students who declare as 

upperclassmen can finish in one academic year.   

The prescribed courses for the LTAM major will be delivered in sequence, and LTAM 

1250 (Introduction to Latin American Studies) will be offered every semester. Likewise, LTAM 

students are encouraged to expand their knowledge with Latin American centered courses in 

History, Anthropology and Art History. Nevertheless, the bulk of the LTAM major will be 

language, literature and cultural topic courses offered through the MCLL. 

The CLAS program is able to offer its four mandatory courses with great regularity, such 

that they recur every semester and most of them in summer, as well. The 3000-level electives, 

whether offered by MCLL or by other departments (e.g., HIST and PHIL/REL), tend to be 

offered every two to three semesters and have been available in any given year to allow students 

to progress in the degree. The beginning/intermediate LAT cycle starts every year, with LAT 

1010 and 2010 offered each fall, LAT 1020 and 2020 each spring. Although for a number of years 

GRK was discontinued due to a shortage of staffing and low enrollment, it was restored in AY 

2021-22, when GRK 1010 was offered in the fall semester and GRK 1020 in spring, with plans to 
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run intermediate classes in AY 2022-23. Unlike in LAT, there is only staffing and enrollment 

sufficient to start the GRK cycle every other year. Since upper-level LAT has recently lacked the 

enrollment for courses to count as part of workload, it has been taught through independent or 

small-group studies that count as “service” for instructors.    

For current course offerings, please see the class schedule: 

https://www.utc.edu/enrollment-management-and-student-affairs/registrar/registration-

information/class-schedule 

 
2.3 The program incorporates appropriate pedagogical and/or technological 

innovations that enhance student learning into the curriculum. 

The curriculum for French and Spanish is aligned with outcomes established by the 

American Council on the Teaching of Foreign Languages (ACTFL), and courses within the 

curriculum are aligned according to discreet learning outcomes (see section 2.4). Spanish and 

French classes use both the communicative approach and the flipped classroom model, while 

individual instructors incorporate other pedagogical approaches, as they deem necessary. Courses 

are typically taught in the target language, which follows the ACTFL guideline that 90% of 

instruction be conducted in the target language, with significant latitude given for the first-year 

sequence. Because Latin textbooks tend to be more traditional, the program uses materials that are 

less state-of-the-art. However, instructors have worked to incorporate some active learning 

strategies that take inspiration from modern language pedagogy. Classical courses on cultural 

subjects have adapted more elements of experiential learning (explained further below).   

All faculty upload syllabi and other course materials to Canvas (UTC Learn) for students. 

In addition, the first- and second-year sequence in Spanish and French have textbooks with a 

robust online component. The online component includes a Student Activities Manual with 

about:blank
about:blank
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grammar tutorials and activities, vocabulary and listening comprehension activities, speaking 

activities, and cultural videos. In some cases, phonetics activities are also included.  Most of them 

also include an electronic textbook that provides additional grammar, listening comprehension, 

and phonetics support to aid with difficult concepts. 

Prior to the creation of FREN and SPAN 3450: Advanced Conversation Online, Dr. 

Casebier included speaking activities with the third-party conversation partners, TalkAbroad, in 

some upper-level and second-year language sequence courses. Although the experiment proved 

painful, since most second-year language students were simply not up to the task, the positive 

results in upper-level classes resulted in a very popular upper-level course (created by Dr. Purkey 

with contributions by Dr. Jiménez and Dr. Casebier) that is directly aligned with the benchmarks 

of each program’s learning outcomes in oral proficiency.  

To enhance student learning, the Department currently sponsors four Summer abroad 

programs. Dr. Casebier directs the biannual French program to Paris. For 2022, MCLL is 

partnering with UTC's College of Business to diversify the student learning opportunities of the 

program. Dr. Murillo organized the first UTC Faculty-led Spanish program to Latin America in 

2019. This program will be offered biannually to Costa Rica, beginning again in 2023. The 

biannual program to Alcalá de Henares, Spain, near Madrid, is directed by Dr. Gastañaga and Dr. 

Purkey and will resume in 2022. Classics will be running a spring break trip to Rome in 2022 and 

a summer course in Greece in 2023, with the plan of making a regular alteration between these 

two trips in alternate years.  

 

2.4 The curriculum is aligned with and contributes to mastery of program and student 

learning outcomes identified in 1.1. 
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For modern languages, learning outcomes benchmarks were last revised in 2016-17, 

following the 2015-16 program review. These benchmarks vary by class. Spanish and French 

benchmarks have been established as follows:   

Current Outcomes: 75% of French and Spanish students will achieve the following goals: 

1. 1010: novice mid in listening, reading, speaking and writing 

2. 1020: novice high in listening, reading, speaking, and writing 

3. 2110: intermediate low in speaking, reading, listening, and writing 

4. 2120: intermediate mid in speaking, reading, listening, and writing 

5. 3110/3120/3210 (by end of the first semester): intermediate mid in speaking 

and writing 

6. 3110/3120/3210/3220 (by the end of the third semester): intermediate high in 

speaking, reading, listening, and writing 

7. 3210/3220: intermediate high in listening and reading 

8. 3230/3250: reading intermediate low, plus specific cultural outcomes 

depending on course 

9. 3310/3320 (by the second semester, students may take out of sequence): 

reading advanced low, plus specific cultural or critical thinking outcomes 

depending on course  

10. 4000-level: advanced in all skills, plus specific cultural or critical thinking 

outcomes/objectives; advanced low is acceptable, but advanced mid preferable 

 

Learning assessment also varies by class. Outcome measurement in Spanish and French is 

currently assessed using the following methods: 

Outcome Measurement by Class 
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COURSE OUTCOME MEASUREMENT 
1010                 In-house writing and oral (not tracked)  
1020          
 

In-house writing and oral 

2110                 
 

Standards-based Measurement of Proficiency 
(STAMP) 

2120          
 

STAMP 

3110             
 

STAMP 

3120             
 

STAMP 

3130             
 

STAMP 

3210/3220   
 

STAMP 

3230, 3250       Critical Analysis of last essay 
3310/3320 (3500)     Critical Analysis of last essay 
Other 3000-level      Critical Analysis of last essay 
4000-level                    STAMP and Critical Analysis of last essay 

 

 More recently, in 2018-19 and 2021-22, learning assessment in Spanish and French has 

been outsourced to a third party, using the STAMP Assessment Test to evaluate the progress of 

majors (and in some cases, minors) towards the defined benchmarks. Despite considerable cost to 

the department, this eliminates variation in individual grading, so that all students are assessed 

using the same testing materials and methods. 

 In 2018-19, an additional component was added to assess Critical Thinking. Dr. Purkey 

developed the rubric and guidelines for this element of learning assessment. All Spanish, French 

and LTAM instructors assess students’ critical thinking skills, based on the research component 

of specific upper-level classes.   

 The Classics curriculum also aligns with its four outcomes in the following ways: 
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LO 1- Cultural Understanding: Students will demonstrate understanding of the complexity of 

 elements of Classical cultures, such as values, beliefs, forms of expression, practices, 

history, and politics. 

 
 All courses belonging to the program align with this outcome in one way or another. The 

four mandatory courses (CLAS 1200 – Legendary Rome, CLAS 2000 – Everyday Life in the 

Roman Empire, CLAS 3750 – Classics in Topics, CLAS 3960 – Classical Mythology) allow 

students to acquire a core cultural knowledge that provides context for further exploration in the 

electives (e.g., CLAS 3970 – Roman Comedy in Translation, HIST 3120 – Ancient Rome, LAT 

3500 – Latin Prose, PHIL 3510 – Ancient Greek and Roman Philosophy, etc.). The assessment 

program entails scoring a final paper in upper-level courses against a rubric for cultural 

understanding. In practice, this has been carried out mostly for courses offered by MCLL, but the 

aspiration is to assess all upper-level courses that count for the major. The beginning and 

intermediate LAT/GRK courses likewise align with the outcome of cultural understanding in a 

number of ways: language is a fundamental aspect of culture; our textbooks have rich cultural 

materials; and assignments have students engage with cultural as well as linguistic topics.   

 
LO 2 – Critical Analysis: Students will successfully select a research topic, produce an analysis 

of the chosen material, and draw appropriate conclusions.  

  
LO 3 – Formal Writing: Student will control syntax and mechanics in their writing while also 

using sources and evidence in a rigorous way.  

 
 The CLAS curriculum aligns with these two outcomes in most courses, since shorter 

pieces of writing and analysis are assigned at the lower/intermediate levels (e.g., CLAS 1200 – 
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Legendary Rome, CLAS 2000 – Everyday Life in the Roman Empire) while longer papers and 

presentations are done at the upper levels (e.g., CLAS 3960 – Greek Mythology, CLAS 3750 – 

Topics in Classics, LAT 3500 – Latin Prose, LAT 3510 – Latin Poetry, etc.). Student success is 

measured by scoring a substantial piece of writing against rubrics for both critical analysis and 

formal writing.  

 
LO 4 – Reading and Translation: Students will demonstrate reading comprehension of original 

texts of various levels at a moderate speed and with the assistance of scholarly aids (lexica, 

commentaries).   

All LAT and GRK courses guide students systematically toward this outcome, moving from the 

ability to read mostly adapted passages of increasingly difficult levels in the first two years of 

study (LAT/GRK 1000-2000 level), while learning and practicing linguistic elements with active 

exercises, to the reading of original texts in quantity (LAT/GRK 3000-4000 level). An instrument 

that has been used in some semesters (though not recent ones) to assess student progress is an 

unseen passage aligned to the level of a specific semester and translated in 30 minutes with 

recourse to a lexicon.       

 
Current Outcomes: LTAM students will achieve the following goals:  

Outcome 1: Demonstrate literary, historical, and cultural knowledge of Latin America, and of the 

multilingual, multiethnic individual countries in the region, including representative communities 

in Canada and the United States.  

Outcome 2: Develop inquiry and critical analysis skills. Apply basic research methods to evaluate 

and synthesize information from different disciplinary fields.   
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Outcome 3: Demonstrate the ability to communicate inter-culturally by identifying important 

figures, historical events, cultural movements and linguistic markers of Latin America, and 

representative communities in North America. 

Outcomes Measures by Class, 2021-Present: LTAM 

COURSE OUTCOME MEASURES 
LTAM 1250  
 

Critical Response Papers, Mid-Term Exam, 
Final Exam, Oral Presentation 

LTAM 2200  
 

Critical Response Papers, Mid-Term Exam, 
Final Exam, Oral Presentation 

MLNG 3020   Critical Response Papers, Mid-Term Exam, 
Final Exam, Oral Presentation, Creative 
Project 
 

MLNG 3200  Critical Response Papers, Mid-Term Exam, 
Final Exam, Oral Presentation, Creative 
Project 
 

LTAM 4020r  - Critical Response Papers, Mid-Term Exam, 
Final Exam, Oral Presentation, Creative 
Project 
 

 

2.5 The curricular content of the program reflects current standards, practices and 

issues in the discipline. 

The first two-year sequence in modern languages is taught using up-to-date textbooks that 

reflect current pedagogical practices, incorporating culture, reading, writing, speaking, and 

listening activities. During the first two-year sequence for Spanish and French, a coordinator 

creates uniform exams in consultation with other instructors. 

Usually, full-time instructors take turns making exams, which are then discussed and 

revised by the group. All faculty administer the same exams on the same date, except for the night 

classes, which only meet twice a week, and must therefore adjust the exam schedule. The final 

exam date is determined by the University and administered according to class meeting time. All 



 40 

faculty have common syllabi for the first- and second-year sequence in Spanish and French. 

In upper-division courses, instructors are free to select the texts they deem best for their 

classes, except in the cases where there are multiple sections, primarily in Spanish, in which case 

a senior faculty member selects texts and constructs a common syllabus in consultation with other 

faculty and instructors. See sample course syllabi (Appendix 1.B) for details regarding textbook 

selections and a detailed look at course content. 

The new CLAS major clearly reflects larger trends in the field of Classics, and it was 

specifically designed with an eye to doing so. Recognizing that most young people do not have 

access to Latin and Greek in their secondary studies, Classics programs around the country have 

been moving away from primary emphasis in the Classics languages, leaving them more as a 

highly encouraged option so as not exclude a variety of students who may be drawn to the study 

of Greece and Rome. In the national conversation, issues of equity, practicality, and recruitment 

all come to the fore. UTC’s program is in line with this larger shift, as Latin and/or Greek are now 

completely optional components of the program. In addition, our program embraces a number of 

trends and issues that have emerged in the discipline in recent years. An example is the focus on 

Classical reception, on helping students to see that the meaning of the Classical world is 

constantly renegotiated and reconstructed rather than simply received. The course CLAS 3750 – 

Topics in Classics almost always has a reception angle, either as the central focus or as a 

secondary one. Some recent subtitles for the course have been: The Idea of Rome: Classical 

Influences on Statecraft; Black Athena: Color Before Color Prejudice; The Celts. The core course 

CLAS 2000 - Everyday Life in the Roman Empire engages another disciplinary trend in that it 

focuses on social classes and groups that are less visible and less represented in literary sources, 

such as slaves, freedmen, women, children, and immigrants.     
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2.6 The curriculum fosters analytical and critical thinking and problem-solving. 

The department does a great deal to foster analytical and critical thinking and problem-

solving skills. Learning another language obviously involves certain analytical and critical 

thinking skills, such as circumlocution of lexical items and analyzing grammar as well as the 

production of an appropriate response in speech or writing. In-class writing examinations are 

incorporated throughout the curriculum beginning in the first semester of modern language study, 

as well as formal compositions, whereas Latin and Classics courses require midterm and final 

essay exams.  

In Spanish and French, the composition and conversation sequence (3110 and     3120) 

includes analytical and/or argumentative essays as well as an oral examination, and the advanced 

grammar and writing sequence (3210 and 3220) includes regular essays to develop general 

writing proficiency on a variety of topics. The internships (3400 and 4400) require problem-

solving skills, which are evaluated by on-site supervisors. All upper-division literature and 

culture courses require a combination of at-home essays and in-class essay examinations, in 

which students analyze literature and culture. Many of these courses also include a strong oral 

presentation component, in which the question period, however brief, focuses on problem-solving 

skills in real time. In addition, all 4000-level MCLL literature and culture classes have a robust 

research requirement that focuses on developing sustained critical thought on a single subject. 

The internship (3400 and 4400) requires problem-solving skills, which are evaluated by on-site 

supervisors. Finally, all upper-level Latin and Classics courses require substantial papers 

involving critical reflection and varying degrees of research. 
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2.7 The design of the degree program specific courses provides students with a solid 

foundation. 

Students are given both a solid foundation in Spanish and French linguistic skills and a 

background in literature and culture typical of bachelor degrees in the US. At the upper level, 

students are required to take 27 hours in modern languages. For example, all French majors must 

complete at least one semester of Composition and Conversation (FREN 3110 or 3120), a 

semester of Advanced Grammar and Writing (FREN 3210 or 3220), and the French Civilization 

course (FREN 3230), as well as two Introduction to Textual Analysis courses at the 3000-level 

(FREN 3310, 3320 and/or 3500) and one course at the 4000-level. In Spanish, all majors must 

complete at least one semester of Composition and Conversation (SPAN 3110 or 3120), a 

semester of Advanced Grammar and Writing (SPAN 3210 or 3220), and one Introduction to 

Textual Analysis course (SPAN 3130). Spanish majors must also complete a minimum of six 

hours of Spanish at the 4000-level. As mentioned in section 2.4, student performance is tracked 

across the program.  

 The CLAS major has a prescribed core of four classes (12 of 27 total hours) that are 

designed to ensure a broad foundation for all the other course work. This core includes the 

following: CLAS 1200 – Legendary Rome, CLAS 2000 – Everyday Life in the Roman Empire, 

CLAS 3750 – Topics in Classics, and CLAS 3960 – Classical Mythology (essentially Greek 

myth). Through these courses, students become conversant with the civilizational narratives and 

the literature of Greece and Rome, with the material culture and social history of at least epoch 

(early Roman Empire), and with a research topic that links the classical past with the concerns of 

our time. For those who are using the major to receive certification for Latin teaching, or who 

simply are seeking to add a philological focus to core requirements, the full range of Latin courses 
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(and some Greek) is available. Due to the small number of advanced language students, these 

courses are often taught in a once-weekly informal process that blends normal instruction and 

independent study formats—for example, Dr. Davies is currently teaching LAT 4999 – Latin 

Prose Composition to just two students as a service course on top of his normal teaching load. 

Between two and four advanced courses of this sort are offered each year.  

 LTAM majors must complete 33 program major hours with 18 core hour requirements 

consisting of the following: LTAM 1250, 2200, 3020, and 4020r along with MLNG 3020 and 

3200, and HIST 2850 or 2860. In addition to these courses, they will also complete their studies 

with at least five courses in other Latin American Studies courses or in Art, History, or 

Anthropology.  

 
2.8 The curriculum reflects a progressive challenge to students and that depth and 

rigor effectively prepares students for careers or advanced study. 

As mentioned in section 2.4, expectations for course outcomes become increasingly 

rigorous in accordance with the course level. Thus, preparing students for the demands of 

advanced language and literature courses. Furthermore, progressive course depth and rigor 

effectively prepare students to speak, write, and synthesize linguistic, literary, and cultural 

information to prepare students for their respective careers. See the chart in 2.4 and the attached 

sample syllabi (Appendix 1.B). Specific requirements by program can be found in the current 

course catalog as follows: 

Modern and Classical Languages and Literatures: Classics, B.A.: 
https://catalog.utc.edu/preview_program.php?catoid=38&poid=7013&returnto=1422 
 
Modern and Classical Languages and Literatures: French, B.A.: 
https://catalog.utc.edu/preview_program.php?catoid=38&poid=6906&returnto=1422 
 
Modern and Classical Languages and Literatures: Latin American Studies, B.A.: 
https://catalog.utc.edu/preview_program.php?catoid=38&poid=7360&returnto=1422 

about:blank
about:blank
about:blank
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Modern and Classical Languages and Literatures: Spanish, B.A.: 
https://catalog.utc.edu/preview_program.php?catoid=38&poid=6908&returnto=1422 

 
 
 
2.9 The curriculum encourages the development of and the presentation of results 

and ideas effectively and clearly in both written and oral discourse. 

All modern language classes emphasize both writing and speaking, especially in the 

2110/2120 and 3110/3120 sequences. Other upper-division courses incorporate some written 

assignments, and many include oral reports. Speaking and writing skills are regularly assessed 

across the curriculum. For example, Dr. Casebier's FREN 3240 (Folklore and Fairy Tales) course 

required three 10-minute oral presentations, two compositions, two short research papers (4-6 

pages), three in-class exams, and one final. Dr. Murillo's SPAN 4020r (The Vanguards and Their 

Legacy) course required two compositions, an in-class mid-term, an in-class final exam, a 10-

page term paper with secondary sources, and a 15-minute oral presentation. Likewise, LTAM 

1250 has been designed to include weekly writing assignments based on texts, films, and music. 

Part of the assessment for LTAM 1250 includes two compositions, an in-class mid-term, an in-

class final exam, a 5-page term paper with secondary sources, and a 7-minute oral presentation. 

All CLAS students have ample opportunity to develop ideas and refine communication 

skills through the writing (in English) of many papers of various lengths as well as though many 

oral presentations. Two of four program outcomes are aimed squarely at these skills: Critical 

Analysis, which encompasses the formation of topics, analysis, and the drawing of conclusions; 

and Formal Writing, which deals with the control of syntax and language mechanics as well the 

use of evidence. Instructors score papers in upper-level CLAS and LAT courses using detailed 

rubrics developed for these two outcomes, and likewise they shape assignments, coach students, 

about:blank
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and provide feedback with these outcomes in mind. The same principles flow down to the 

lower/intermediate-level courses in the required core of the major. For example, CLAS 2000 – 

Everyday Life in the Roman Empire has three “short formal writing” assignments for which 

students receive a rubric in advance that includes categories for “logic and coherence” as well as 

“quality of writing.” Finally, for those students who opt to take Latin (and now Greek) as part of 

the major, there is intense study of stylistics and structure in ancient texts that hones their 

awareness of the means and structures of expression in their native language.   

 
2.10 The curriculum exposes students to discipline-specific research strategies from 

the program area. 

 Discipline-specific research strategies can be seen in course syllabi. The following 

examples are representative, not exhaustive. The Local Legend presentation in Dr. Casebier's 

FREN 3240r (Folklore and Fairy Tales) requires students to assume the traditional work of a 

folklorist, using oral sources to report on a regional or family legend, where as her 4010r courses 

on the Animals in Premodern Literature and Knights on Screen and in Print are closely related to 

her research on medieval bestiaries and contemporary adaptations of Arthurian literature. In 

Spring 2017, Dr. Murillo designed SPAN 4020 - Latin American Existentialism. This was a 

survey course on the literary and philosophical manifestation of Existentialism in the Spanish and 

Portuguese speaking Americas. In Fall 2018, Dr. Carl Springer offered HUM 4999 -Humor. Dr. 

Springer's course was a survey of theories of humor from Aristotle and Cicero to Bakhtin and 

Freud and the analysis of practical applications from around the world. In Fall 2020, Dr. 

Gastañaga’s SPAN 4010 -Celestina and the End of the Middle Ages course was dedicated to 

reading and understanding two classics of Spanish letters. Students related Celestina and 

Lazarillo de Tormes with their specific historical, cultural, and literary contexts. So too, Dr. 
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Purkey’s SPAN 4010r (Cross listed as WSTU 4550) – -Imagining Hispanic Women explored the 

development of Hispanic Women Writers from the Middle Ages to the 21st Century from both 

sides of the Atlantic. In Spring 2020, Dr. Jiménez's SPAN 4020R – Afro-Hispanic Literature dealt 

with primary and secondary texts written by, and/or about Spanish speaking people of African 

heritage. The course opened with literary readings about Blacks in Spain, starting with El 

Lazarillo (1554), and finish with very recent authors from Spanish America. In Fall 2021, Mr. 

Justin Colvin offered a section of CLAS 3750 – Topics in Classics with the subtitle Black Athena, 

exploring questions of racial discourse in and about antiquity. In Spring 2021, Dr. Garoiu's FREN 

4010 - World War II in French Literature and Cinema was an inquiry into the history and memory 

of WWII in France through various literary and filmic representations of the German Occupation, 

Vichy France and collaboration, Resistance, antisemitism, and the Holocaust. 

Part 3: Student Experience 

 
3.1 The program provides students with opportunities to regularly evaluate the curriculum 

and faculty relative to the quality of their teaching effectiveness. 

 
MCLL seeks to make the best possible use of the processes put in place by the University 

for students to evaluate the program and the faculty. The data from students on the course 

learning evaluations are carefully considered in several ways and other reports by students to 

faculty members or (more commonly) to the Department Head are also addressed with care.  

 
UTC has a system of online course learning evaluations that gives students the opportunity 

to rate faculty/classes on factors including learning outcomes and whether they are being 

achieved, course content and delivery, and the quality of instruction. In the case of MCLL’s 
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foreign languages, we have added additional questions related to opportunities to speak and write 

in the target language of study. The university policy guarantees careful attention to course 

learning evaluations: probationary faculty seeking reappointment or tenure must include a written 

response to these evaluations each year in their dossiers; the Department Head must likewise offer 

a written analysis of the evaluations; and the Reappointment, Tenure and Promotion (RTP) 

Committee uses this data to inform their recommendations. 

 
MCLL employs these ratings in additional ways in order to make sure that the feedback 

from students about their experiences in the program has weight. The Department Head reads all 

ratings every semester and uses them as a basis for faculty mentoring during the Faculty 

Evaluation and Development by Objectives (EDO) (performance and planning) process that all 

faculty undergo yearly, either affirming faculty in their successful creation of positively evaluated 

learning experiences or working with them on ways to improve student experience and learning. 

Concretely, the department has responded to student feedback over the years in a number of 

ways: altering the quantity and selection of online assignments in French and Spanish; changing 

test formats in French; and recently updating some curricula for courses judged consistently to be 

either too difficult or not challenging enough. Mentoring based on student concerns or 

dissatisfaction has also led to substantially improved ratings for several lecturers and tenure-line 

faculty. 

  
It has been the culture in MCLL that the Department Head is always available for students 

and always open to their concerns. Every semester a small number of students or groups of 

students come to the Department Head to express concerns about their experience. On various 

other occasions, students make a point of mentioning how positive their experiences have been.  
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Certain class assignments and assessment measures also allow for some degree of student 

evaluation. In the modern language internship, a journaling assignment allows the student to 

reflect on what kind of learning has taken place and what value the experience has held for him or 

her. In the first-year Spanish courses opportunities for self-evaluation, reflection, and comments 

for the instructor are built into the projects students complete periodically as part of their language 

learning portfolios, and this information is read and responded to by their instructors. Other 

courses are being redesigned to incorporate additional opportunities for such reflection and 

commentary. Classics students also encounter various assignment and activities that encourage 

them to reflect on their progress in the curriculum and the value they have or have not gained 

through it.   

 
In the past, the department has made some small efforts to develop its own venues for 

student evaluation, especially through contact with our alumni. However, in previous efforts to 

conduct surveys with alumni, we realized that we needed to increase our outreach so as to better 

stay in touch with that population. We are now doing a more extensive search for alumni and are 

compiling their contact and career information so that we can include them in future efforts to 

evaluate the department’s impact on students. We are also reaching out to alumni through recently 

created social media pages for the department.  

 
3.2 The program ensures students are exposed to professional and career opportunities 

appropriate to the field. 

 
The internship for modern languages (FREN 3400, SPAN 3400) and internship for 

teachers (SPAN 4440) offers students the opportunity to utilize their skill in various professional 
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settings. Spanish students, in particular, have been placed into a wide range of charitable and 

community organizations as well as educational establishments in the local community (e.g., La 

Paz, Head Start, and Hamilton County). These students are also placed in the occasional abroad 

experience either supervised by MCLL or through Study Abroad programs. Nine to twelve 

students per semester have carried out Spanish internships prior to COVID. Over the last two 

years, that number dropped to five to seven per year. French has seen a smaller number of interns, 

most of them placed into local schools.  

  
Another venue for exposure to professional life has been support and encouragement of 

student conferencing. In particular, the department has prepared and funded (in collaboration with 

UTC’s Honors College) students for the National Council on Undergraduate Research conference 

– an event that allows them the chance to share their research in a professional setting and discern 

whether a career in academia might be right for them. Prior to the pandemic, select Spanish 

majors and two French majors travelled to Washington State and Atlanta, GA to present their 

original research. There are also study abroad programs through UTC that allow our students to 

engage in career and professional development, such as the Cadiz International Research program 

that is open to undergraduate students who wish to undertake research projects at the University 

of Cadiz in Spain for nine weeks during the summer. Although in recent semesters study abroad 

was interrupted due to pandemic-related restrictions, these programs have now been re-opened 

and we are encouraging our students to participate in order to further enhance their career and 

professional development. 

 
The department communicates with the students through email lists and social media 

pages, such as Facebook, Instagram, LinkedIn, and Twitter, in addition to Canvas Communities 



 50 

for majors and minors by language or field, where we share announcements for professional, 

volunteer, and study abroad opportunities. Finally, the department hosts monthly socials on 

campus in which majors, minors, and other interested students can interact with MCLL faculty 

and staff and other affiliated faculty on campus. Many of these conversations that take place at 

these monthly socials are carried out in the languages of study, thus allowing students to practice 

their use of the language in an academic setting similar to the ones they may eventually encounter 

in their professional careers.  

 
3.3 The program provides students with the opportunity to apply what they have learned to 

situations outside the classroom. 

  
The previously mentioned internships and events mentioned above (section 3.2) play a 

central role in providing opportunities for students to apply their knowledge outside of the 

classroom. However, the department offers students additional opportunities to expand their 

knowledge beyond the classroom. Faculty members have recently organized engaging events 

such as a Day of the Dead creative workshop carried out in the Hatch-It Lab for Innovation and 

Entrepreneurship on campus. A bimonthly foreign language “games” hour was initiated this 

semester after the department’s acquisition of various board games in French, Spanish, and Latin 

and has attracted a number of students, who have been able to use their languages to interact with 

faculty and play games.  Each spring, Foreign Language Week has been a signature event for the 

department and has provided a number of extracurricular activities. There is a yearly creative 

writing competition in which students can use their language skills for artistic expression and 

compete publicly for prizes at a Poetry Night recitation event. The week has also included events 

such as guided nature walks, Foreign Film Night, a Salsa dance, etc. In the fall, National French 
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week is celebrated by the department with film showings and other events, such as a special 

session of the “games” hour that featured the French sport “pétanque.” The Spanish table (or 

“mesa de español”) is open to all students in Spanish as well as faculty and students across 

campus and Chattanooga community members who speak Spanish. In recent semesters it has 

been held online during the pandemic and has attracted participants from a variety of departments 

on campus, members of the Hispanic Outreach Leadership Association (HOLA) on campus who 

speak Spanish at home or as a heritage language and community members who are interested in 

speaking Spanish. It has even attracted Spanish speakers located in other countries, such as a 

recently graduated teacher of English in Chile who shared information about his home country 

with UTC students.  

 
Finally, study abroad offers perhaps the richest sort of experience outside the classroom in 

that students, being immersed continuously for weeks or months in another linguistic and cultural 

world, enjoy the greatest variety of occasions for putting their knowledge to work. MCLL’s own 

program to Alcalá, Spain, has been running for almost a decade, with a brief hiatus due to the 

pandemic restrictions. Recruitment for a program this summer in Spain has already attracted a 

number of students. Dr. Casebier is active in leading a Paris study abroad program with Dr. 

Michäel Bonnal of Economics (a native of Paris) that will also take place again later this 

academic year. The Paris study abroad program has generated a high level of interest from 

students enrolled in a variety of major programs on campus. Classics programs have taken 

students to Rome and a program to Greece has been designed for AY 2022-2023. 

 
3.4 The program seeks to include diverse perspectives and experiences through curricular 

and extracurricular activities. 
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The opportunities mentioned above (study abroad, community internships, cultural events) 

in sections 3.2 and 3.3 play an important role in ensuring that students in the department 

encounter a diversity of perspectives. In addition, the MCLL curriculum incorporates a rich 

variety of perspectives in terms of culture, race, gender, worldview, geography, and historical era. 

In some instances, the curriculum does this through set courses, while in many cases this diversity 

of perspectives comes through topics courses and repeatable courses that change their focus from 

term to term. French offerings have recently focused on topics running from medieval culture and 

legends (FREN 4010 – The Medieval Bestiary), to the 19th century novel, to the student culture of 

the 1960s, to North African film (FREN 3500 – Francophone Studies). The Spanish curriculum is 

structured to provide exposure to European, colonial, indigenous, and modern traditions, and it 

likewise includes offerings focused on women (SPAN 4010 - Imagining Hispanic Women) and 

Latino people of African descent (SPAN 4020 – Afro-Hispanic Literature). The Classics 

curriculum incorporates a wide range of perspectives from and about the ancient world. The 

topics course (CLAS 3750r – Topics in Classics) has been a good vehicle for this, with a recent 

topic being Black Athena: Color Before Color Prejudice. One of the core courses, CLAS 2000 – 

Everyday Life in the Roman Empire, is focused on recovering, to the extent possible, the voices 

and experiences of social groups of lower status, from slaves and freedmen to women, children, 

and immigrants. In the course CLAS 3500r Christian Latin, students read the entirety of the 

Passio Perpetuae et Felicitatis, one of the oldest and most striking texts to have been written in 

Latin by a woman. In general, the curriculum crosses wide swaths of time and students read texts 

through multiple modern perspectives and theories. The CLAS program has also been involved in 

events that promote diverse views, such as its co-sponsorship in 2021 of Dr. Jackie Murray’s 

lecture “Contra Nationis Natum: When Black Writers Embrace the Classical Past.”  
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 Furthermore, a new major and minor program in Latin American Studies is in its first 

semester. It includes courses in English focusing on Afro-Hispanic texts and culture (LTAM 2200 

- Afro-Latino Voices: The Caribbean and Beyond) and courses focused on texts written by female 

authors (MLNG 3020 - Latin American Women Writers in Translation), as well as courses in 

Latin American culture and Mexican identity and culture. We are excited for this opportunity to 

share more about Latin American culture through higher level courses with students on campus 

who may not reach the same levels of foreign language expertise, but who nonetheless have a 

keen interest in Latin America. 

 
Finally, we are excited to be in the planning stages of creating a Living Learning 

Community (LLC) for UTC students interested in languages and literature, in collaboration with 

the Department of English. The LLC program at UTC offers a unique, inclusive residential 

learning experience that takes education outside of the classroom and allows residents to learn 

where they live—alongside students with similar academic interests and values. Starting in the 

Fall of 2022 we will be offering extra-curricular programming related to foreign language 

literature and culture for this group of students, who will be living within shared residential space. 

This will give us the exciting opportunity to offer a diversity of cultural opportunities to these 

students, who may be students of our own department as well as students enrolled in English 

courses and majors. 

  
  
3.5 Students have access to appropriate academic support services. 

 

            A major resource for academic support is the MCLL’s language lab, which can be found 

in the main hallway just outside the MCLL main office in our newly renovated and updated space 
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in Lupton Hall. The lab holds 30 new Macintosh computers that are loaded with a large collection 

of audio-visual materials (foreign film, television, etc.). In addition, the room contains two large 

screens for group viewing, comfortable furniture for studying and socializing, a significant library 

of dictionaries and textbooks, and a growing collection of print media especially featuring graphic 

novels, and films from various countries.  

In terms of extra instruction for struggling students, the department provides free weekly 

tutoring on campus to students enrolled in first- and second-year Spanish, French, and Latin 

courses. Furthermore, UTC has included these courses in its access to 24-hour free online tutoring 

for students via the educational app tutor.com. In addition, the department keeps a list of available 

tutors both online and at the desk of the Administrative Assistant, including students who are 

juniors and seniors and who tend to charge a very reasonable fee.   

The library provides a number of additional resources, including access to a diverse set of 

resources, course reserves, study rooms, and technology that are used regularly by students in the 

department. They provide specialized instruction for courses through their Research and 

Instruction department. Additionally, students have access to the Writing Center on campus 

which can particularly help students in courses where they write in English.   

Students have additional support for advising and career counseling through The Center 

for Academic Support and Advising and the Center for Career and Leadership Development.  The 

Veteran Student Support center also provides some additional advising and career counseling 

services for students under its care.   

For students struggling with learning disabilities or other disabilities, the Disability 

Resource Center has staff with expertise in determining and designing accommodations. Students 
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under medical problems are able to seek support through the Counseling Center and Student 

Health Services.  

Finally, the department has funding available to support students for a variety of 

opportunities. There are annual study abroad scholarships of approximately $1000 available – the 

Felicia Sturzer Scholarship (French) and the Oralia Preble-Niemi Scholarship (Spanish). In 

addition, the department regularly allocates some of the operating budget and online funds to 

support student conferences and study abroad. 

 

 
Part 4: Faculty (Full-time and Part-time) 

Since the last program review in 2016, there have been several changes in faculty. 

Essentially 50% of full-time faculty members are new, and approximately 50% of tenure-line 

faculty have been tenured or promoted during that same period.  

 

4.1 All faculty, full time and part time, meet the high standards set by the program and 

expected SACSCOC guidelines for credentials. 

All tenure-line faculty members have doctorates in a field that gave them a deep expertise 

in the languages and subjects they teach. Moreover, the tenure-line faculty far exceed the basic 

credential qualifications by earning their doctorates from high-ranking programs and universities. 

Most of them received Ph.Ds. from high quality research institutions in their field, including 

Princeton, the University of Wisconsin, Madison, the University of California, Berkeley, the 

University of Miami, and Penn State. All of the lecturers (full-time non-tenure track) have 

Masters degrees or Ph.Ds. from reputable schools like Georgia State, Auburn, and Florida, and 
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two of the four Spanish lecturers have Ph.Ds., one from the University of Calgary, Canada, and 

the other from University of Tennessee Knoxville. 

In all cases, the faculty hold degrees that demonstrate professional expertise in all the 

subjects they teach, whether the courses focus on the acquisition of a language or upon literature 

and culture. In a smaller undergraduate program like that of MCLL, a professor must be a 

generalist to some extent beyond the narrow confines of their research specialization; but no 

professor is teaching any course that lies outside of the fields in which they earned their Ph.D. 

All adjunct instructors (part-time) except for one (a Latin adjunct granted an exemption by 

the administration due to decades of work teaching Latin at the secondary level) meet the 

requirement of 18 graduate hours in the field, though we have adjuncts with advanced degrees 

including master’s and Ph.D. In general, faculty members with a M.A. or less are limited to 

teaching 1000- and 2000-level courses that are not designed for majors and minors, and they 

occasionally teach general education courses at the 3000-level such as Classical Mythology.  

For a full picture of faculty credentials and accomplishments, faculty CVs are included in 

Appendix 4.A. 

 

4.2 The faculty are adequate in number to meet the needs of the program and appropriate 

teaching loads. 

Since our last review, faculty teaching loads for tenure-line faculty have been reduced to 

three courses (9-10 credit hours) per semester. We have added one faculty member in Spanish. 

Over the past two years, primarily due to COVID, enrollments in foreign languages have dropped, 

although those in the Classics have increased, and on the whole, we have a more reasonable 
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teaching load, and class-sizes are also slightly lower. Currently MCLL has 13 full-time faculty 

members with the following distribution: 

Full-Time Faculty in MCLL 

Language Tenure-Track Lecturer Total 

French 2  2 

Latin/Classics 2 1 3 

Spanish 4 4 8 

 

The number of full-time faculty for Latin/Classics is misleading because it includes the 

Department Head who has a 25% teaching load (1 class per semester) and the Sun Trust Chair of 

Excellence who has a 50% teaching load (2 classes per semester). Thus, in terms of covering for 

classes, Latin/Classics has a 1.75 FTE. 

This level of full-time staffing for the department is adequate to cover the courses needed 

for majors and minors as well as a good portion of the lower-level language courses and general 

education courses. Nevertheless, the department relies heavily on adjuncts for staffing some of the 

first and occasionally second-year French, Latin, and Spanish classes, as well as general 

education courses in Classics. In order to fill these courses, the department has access to around 

$55,000 for adjunct/overload funding for the year. Less frequently, lecturers voluntarily teach an 

overload (for extra pay), when necessary, but this is less frequent than in the past. 

 

4.3 The faculty strives to cultivate diversity with respect to gender, ethnicity, and academic 

background, as appropriate to the demographics of the discipline.   
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The university has very strict protocols aimed at creating a fair and diverse workplace. 

Moreover, it has always been the department practice to welcome applicants of various types of 

diverse backgrounds. The department consistently follows all policies established by the Office of 

Equity and Inclusion, such as the documentation of diversity in search pools and the careful 

provision of rationales for the selection of finalists and the individual ultimately offered the 

position. The composition of full-time faculty follows: 

Ethnic and Gender Diversity of Full-Time Faculty in MCLL in 2021-2022 
 ALL 

FULL-
TIME  
FACULTY 

 TENURE 
TRACK 
FACULTY 

 LECTURERS  

MEN 7 54% 4 50% 3 60% 
WOMEN 6 46% 4 50% 2 40% 
WHITE7  8 62% 5 62.5% 3 60% 
HISPANIC 5 38% 3 37.5% 2 40% 
AFRICAN 
AMERICAN 

18 8% 1 12.5%   

       
  

The full-time faculty also exhibit some geographic diversity. One faculty member is from 

Rumania, one is from Peru, one is from Mexico, and another is from Puerto Rico. 

As far as program diversity is concerned, there are some programs where faculty overlap, 

but much of this occurred without the involvement of the current department members. For 

example, Dr. Davies and Dr. Purkey both attended UC Berkeley, but different programs (Classics 

and Hispanic Languages and Literatures), and neither took part in the decision-making process for 

the other, nor did they know each other prior to being hired. Both French professors, Drs. 

Casebier and Garoiu, studied at UW Madison, but were not acquainted prior to working at UTC. 

Dr. Springer also attended UW Madison; however, a separate committee outside of the 

                                                      
7 Non-Hispanic White 
8 One faculty member identifies as both Hispanic and Afro-American and is counted in both categories. 
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department selected Dr. Springer as the SunTrust Chair, and he was assigned to our department 

because of his field.  

 

4.4 The Program uses an appropriate process to incorporate the faculty evaluation system 

to improve teaching, scholarly and creative activities, and service.   

Evaluation of faculty takes place through the EDO (Evaluation and Development by 

Objectives) process, which is completed annually for all full-time faculty members by the 

Department Head. In addition, evaluation of tenure-line faculty takes place through the operations 

of the Reappointment, Tenure and Promotion (RTP) process—yearly in the case of probationary 

faculty. These two processes, each of which examine teaching, scholarship (or creative 

endeavors), and service, are used to identify any weaknesses in faculty performance, to 

communicate concern about these weaknesses to the probationary faculty member, and to provide 

motivation for improvement. These weaknesses, or areas of concern, can be student 

dissatisfaction, failure to bring students up to standard of program outcomes, lack of sufficient 

publications, problems with deadlines, etc. In the case of the EDO, the Department Head notes the 

issue in writing and works with the faculty member to develop a concrete plan for improvement 

over the coming year. If the RTP Committee identifies an area of concern in untenured faculty, 

the Chair communicates this to the probationary member in the letter containing the committee’s 

recommendation with regard to reappointment. The Head also plays a role in reappointment and 

communicates any concerns through this process. If the weakness is a serious one, both the Head 

and the RTP Chair advise the faculty member where improvement is needed. 

The evaluation of faculty plays an important role in improvement through the recognition 

of strengths and weaknesses. In the case of untenured faculty members, the Department Head and 
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the Chair of RTP Committee write letters that indicate areas of accomplishment and areas where 

further growth is needed. The Head incentivizes and promotes high performance by 

recommending faculty for the rating “Exceeds Expectations,” which may (depending on the 

budget in a given year) lead to merit-based bonuses or permanent salary increase. There are also 

college and university-wide awards, for which any faculty member may recommend another. 

In the EDO and RTP processes, several sources of data are routinely used for the 

improvement of faculty performance. Course Learning Evaluations play an important role: The 

numerical scores are compared to departmental averages, and attention is paid to patterns that 

develop over time (e.g., rising or falling ratings), and particular areas for improvement are 

identified by noting any areas which students have scored particularly poorly. In addition, 

assessment data has been used to point out faculty weaknesses and strengths, since it measures 

real student outcomes, rather than student perceptions. 

 

4.5 The faculty engages in regular professional development that enhances their teaching, 

scholarship and practice. 

For the tenure-line faculty with research duties, the main venue for professional 

development relating to scholarship is attending disciplinary conferences. On average, all tenure-

line faculty members go to two to four conferences per year to get feedback on their research. A 

look at the CVs in Appendix 4.A will give a sense of the breadth of international, national, and 

regional conferences attended. In some cases, lecturers have also attended research- focused 

conferences. The only other established venue for professional development relating to 

scholarship is the mentoring system within the department, whereby every incoming assistant 

professor is assigned a tenured professor as a mentor. 
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Professional development in the area of teaching takes place most often through seminars, 

sessions, and programs offered on campus by the Walker Center for Teaching and Learning. 

Although there has never been any mandate for faculty participation in these events, faculty 

attend these in significant numbers, and they may report that attendance on their EDO. Faculty 

members also pursue professional development in teaching and assessment at regional or national 

conferences like the South Atlantic Modern Language Association (SAMLA), the Mountain 

Interstate Foreign Language Conference (MIFLC), and SEMA. Approximately 15-40% of the 

faculty attend the American Council on the Teaching of Foreign Languages (ACTFL) conference 

in a given year. In November of 2021, three tenure-track professors and two lecturers attended 

ACTFL.  

 

4.6 The faculty is actively engaged in planning, evaluation and improvement processes that 

measure and advance student success. 

In the past, the senior professor in each major concentration has done most of the 

assessment work for that major in coordination with the Department Head. More recently, as the 

quantity of assessment data has increased, all faculty members teaching the courses featured in 

departmental assessment have been expected to collect, evaluate, and organize their own data. 

There have been some training sessions to assist in this endeavor. Nevertheless, most of the 

planning and big-picture analysis continues to fall to the Head and Associate Head. Greater 

involvement of the entire faculty involvement in all stages of assessment is needed. One result of 

a response to student performance can be seen in the results of fall 2021, after a reshuffling of 

faculty and a redesign of some Spanish courses, this led to significant improvement, with most 

students meeting course outcomes, as can be seen in the tables below: 
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SPAN 2110  Goal: 75% of Students meet Goal of Intermediate Low in All Skills 
 
Level Reading  Writing  Listening  Speaking  
Novice Low       1 14% 
Novice Mid         
Novice High   1 14% 2 29%   
Intermediate 
Low 

  2 29% 2 29% 3 43% 

Intermediate 
Mid 

  2 29% 2 29% 3 43% 

Intermediate 
High 

5 71% 2 29% 1 14%   

Advanced Low 2 29%       
Below Level   1 14% 2 29% 1 14% 
At/Above Level 7 100% 6 86% 5 71% 6 86% 
Above Level 7 100% 4 57% 3 43% 3 43% 

 
SPAN 3110-01  Goal 75% at Intermediate Mid 
 
Level Reading  Writing  Listening  Speaking  
Intermediate 
Low 

  2 13% 2 13% 2 13% 

Intermediate 
Mid 

  7 47%   2 13% 

Intermediate 
High 

4 27% 4 27% 2 13% 7 47% 

Advanced Low 6 40% 2 13% 6 40% 3 20% 
Advanced Mid 3 20%   3 20%   
Advanced High 2 13%   2 13%   
Below Level   2 13% 2 13% 2 13% 
At/Above Level 15 100% 13 87% 13 87% 13 87% 
Above Level 15 100% 5 33% 13 87% 11 67% 

 
SPAN 3110-02  Goal 75% at Intermediate Mid 
 
Level Reading  Writing  Listening  Speaking  
Intermediate 
Low 

      1 8% 

Intermediate 
Mid 

  7 54%   6 46% 

Intermediate 
High 

  6 46% 9 69% 5 38% 

Advanced Low 4 31%   1 8%   
Advanced Mid 7 54%   3 23%   
Advanced High 2 15%       
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Below Level       1 8% 
At/Above Level 13 100% 13 100% 13 100% 12 92% 
Above Level 13 100% 6 46% 13 100% 5 38% 

  
 
SPAN 3130  Goal 75% at Intermediate High in Reading and Writing 
 
Level Reading  Writing  Listening  Speaking  
Intermediate 
Low 

  1 12.5%   1 12.5% 

Intermediate 
Mid 

  2 25% 1 12.5% 2 25% 

Intermediate 
High 

2 25% 4 50% 3 37.5% 4 50% 

Advanced 
Low 

1 12.5% 1 12.5% 1 12.5% 1 12.5% 

Advanced 
Mid 

4 50%   2 25%   

Advanced 
High 

1 12.5   1 12.5%   

Below Level   3 37.5%     
At/Above 
Level 

8 100% 5 62.5%     

Above Level 6 75%  12.5%     
 
 

In French and Spanish, all faculty whose students take the STAMP test (from Avant-

Assessment) have access to the standardized exams that assess their students’ performance. 

Furthermore, faculty are made aware of the assessment goals for each year, and the expected 

benchmarks for their courses, and are thus able to judge where their students excelled and where 

they might improve the next time.  

 

Part 5 Learning Resources 

The greater part of learning resources available to students are extradepartmental, and 

include the library, its staff, the Writing Center, and the Disability Resource Center. The 

disciplines of Modern and Classical Languages and Literatures do not typically require extensive 
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learning resources outside of those found in most academic departments. The exception to this is 

the language lab, which is located in 239 Lupton Hall adjacent to the main office and is open 

Monday-Friday during business hours. 

5.1 The program regularly evaluates its equipment and facilities, encouraging necessary 

improvements within the context of overall institutional resources. 

 
Language Lab and Other Student Resources 

The language lab is equipped with 30 Macintosh computers with headphones, 

microphones, and an ever-growing menu of media in foreign languages in the back half of the 

room. In addition to using the computers for homework and projects, students can watch foreign 

movies, including those assigned for some classes. Faculty also use the lab for conducting 

computerized oral exams and end-of-course assessments. Towards the front of the room, there is a 

seating area with comfortable couches, and two large viewing screens. Along the back wall, there 

are rows of bookshelves stocked with reference works, literature, textbooks, DVDs, a collection 

of graphic novels, and a variety of games in the target languages. Professors and clubs can reserve 

the space for class, departmental tutoring, movie night, and game night. Students have a library of 

language movies they can watch for classes or for personal enjoyment. Students can drop by to 

study or check out popular culture items. It also is used for faculty meetings when we need a 

bigger space than the conference room.  

Free departmental tutoring has been provided successfully in the lab since 2019. 

Generally, Spanish, French, and Latin have two set hours of tutoring available each week and 

students can also make an appointment upon request.  

The department regularly purchases equipment, books, and movies for classes and for 

individual student use for the language lab. The department recently purchased a number of 
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language and classics games for our new game day, which students may use in the language lab. 

For students who are enrolled in online classes, there are 25 subscriptions available to watch 

movies provided in the lab at home. These rotate and the number of subscriptions can increase if 

the department exceeds that number. 

There is no official plan for replacing computers in the language lab. When we moved into 

Lupton Hall, we used online funds to purchase new computers for the lab. Prior to that, the Dean 

had purchased new computers approximately every 5-7 years. 

Faculty and Staff Computers 

Computers are the most expensive and most essential item of equipment involved in 

teaching, research, and administration. There is a process in place each year to verify 

departmental computers (and other items subject to inventory). The department’s administrative 

assistant carries out this task. While the department has occasionally used its operating funds to 

replace a computer for the administrative assistant or for a faculty member, departmental funds 

would never be able to cover faculty or lab computers to any significant extent. Faculty and staff 

receive a new, primary computing device every four years. The University contributes up to 

$1,200 toward a device. This is maintained through IT’s computer refresh program. 

 

Walker Center for Teaching and Learning  

All faculty members enjoy access to the Walker Center for Teaching and Learning, housed 

in the library. Many MCLL instructors regularly attend workshops on instructional technology 

and several teams have gone through a re-design program to create fully online versions of 

departmental courses. The Walker Center also provides grants for faculty for teaching resources 

or activities.  
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Offices and Conference Room 

Each full-time faculty member has an office and access to printers and the ability to send 

something to print services for copies, posters, materials for social events, etc. There is a separate 

office for adjuncts in the department, which has computers and a scanner, and access to the 

department printer. For all other types of equipment, the department must rely on its own 

operating funds or rarely on one of the gift funds. Each year there is an effort to allocate some 

funds to upgrading or replacing some elements of the office environment, such as furniture, décor, 

kitchen supplies, paint, etc. It has also been possible to salvage various items from UTC’s 

centralized surplus facility, to which all units on campus retire their unwanted equipment.  

The department also has a new conference room equipped with “smart” technology. 

 

5.2 The program has access to learning and information resources that are appropriate to 

support teaching and learning. 

Most information resources available to faculty and students in the program are provided 

through UTC’s Library. In addition to books and online texts, it has a growing film collection, 

which includes a Kanopy streaming program where you can watch films from home. The library 

also has subscriptions to many journal and reference databases that facilitate faculty and student 

research (e.g., JSTOR, Project MUSE, L’Annee Philologique, Patrologia Latin, and many others). 

The Interlibrary Loan service is free to faculty and students and functions with great efficiency. In 

general, there has been the feeling among faculty and students that the informational resources are 

on par with what one could reasonably expect at an institution like UTC. The library also offers 

enhancement grants to individual faculty members, who can request $750 worth of materials in 

their area. On average, one MCLL faculty member applies for and is awarded one of these grants 
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per year. The department has also decided to build its own collection of informational resources. 

In recent years, $500-$800 per year has been allocated to a growing collection of films, books, 

and graphic novels in the language lab. All films are loaded onto the main computer server, which 

allows students to access the entire catalog from every unit in the language lab. The print 

materials are shelved and available for students to use in the lab, where there is comfortable 

seating. 

 
Scholarships/Professional Development Funds 

Students have opportunities to apply for scholarships for Study Abroad through the 

department, and other campus resources. Please see Financial Aid and Scholarships and MCLL 

Scholarships and Awards. In addition, the department has recently been able to subsidize study 

abroad for its students through the creation of MCLL International Online Learning Scholarships, 

which are eligible to students taking at least one online/hybrid course as part of a study abroad 

experience.  

Faculty are also able to take advantage of professional development funds. Full-time 

faculty receive a budget of $1200-1500 per year for conferences, materials, memberships, 

workshops, etc. Over the last five years the department has been able to provide all additional 

funds requested by faculty when their needs surpass the initial sum for any reason—e.g., multiple 

conferences, international travel, etc. The department also purchases course materials and 

equipment as necessary (like computer cameras for Zoom during COVID). 

 

6. Support 
 
6.1 The program’s operating budget is consistent with the needs of the department. 
 

https://www.utc.edu/enrollment-management-and-student-affairs/financial-aid-and-scholarships
https://www.utc.edu/enrollment-management-and-student-affairs/financial-aid-and-scholarships
https://www.utc.edu/arts-and-sciences/modern-and-classical-languages-and-literatures/scholarships-and-awards
https://www.utc.edu/arts-and-sciences/modern-and-classical-languages-and-literatures/scholarships-and-awards
https://www.utc.edu/arts-and-sciences/modern-and-classical-languages-and-literatures/scholarships-and-awards
https://www.utc.edu/arts-and-sciences/modern-and-classical-languages-and-literatures/scholarships-and-awards
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 The departmental operating budget sits right around $40,000 per year, with an additional 

$4,000 for student workers. This level is consistent with needs and sufficient for all operations, 

including faculty development, office administration and environment, equipment, student 

support, assessment, event planning, promotion and publicity, and the language lab. Typically, the 

department head drafts a budget each year and then circulates it to the faculty for discussion, 

amendment, and approval. For the current fiscal year, the funds have been distributed in the 

following way: 

 
 Total MCLL Operating Budget for Fiscal Year 2022 = $40,355 
 
 Office Needs and Supplies - $3,355 
 
 Furnishings and Equipment - $10,000 [far above average due to recent move] 
  

Funds for Faculty Use (research and teaching materials, memberships, certifications, 
virtual  conferences, individual faculty development opportunities, contribution towards 
event, etc.)  - $16,000 (approx. $1,230 x 13 members) 

  
 MCLL Tuition Scholarships (divided among programs) - $6,500 + money from other 
categories for which expenses have not been identified and planned by end of fiscal year. 
  
 Events for Students - $1,500  
 
 STAMP assessment fees - $3,000 
 
This distribution is in some ways typical and in some ways atypical. Some commentary is needed 

to put it into context and explain the significance of certain details.  

 The largest item of the budget each year is the line devoted to faculty professional and 

development needs, because it covers so many essential things for 13 full-time people (no 

distinction is made between TT and NTT for these purposes): research materials, travel and 

conferencing, professional memberships, workshops, pedagogical materials, etc. Obviously, this 
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expenditure impacts students in a positive way also, because the maintenance and advancement of 

faculty knowledge, skills, and professional standing provides a strong basis for all instruction. 

Although the initial and guaranteed level of faculty funding has been reduced from the norm of 

$1,500 per person to $1,230 for fiscal year 2022, because of the need to properly furnish our new 

office suite, both of these figures are somewhat misleading. Since almost all MCLL faculty teach 

online in a given year, the department can draw from its sizeable online funds (a portion of online 

fees are returned to departments) for the professional development of online faculty. Over the last 

five years, MCLL faculty have been fully funded for every single conference, travel, and resource 

request, even when an individual had needs that reached above $4,000 for the year. The second 

largest area of the budget is most always that directed towards supporting students: $6,500 is 

awarded in scholarships and at least $1,500 is spent on creating and catering social events for 

students. In some years these numbers run much higher. Finally, the remainder of the budget falls 

into office needs and the fees paid to an outside company to provide excellent assessment for 

modern languages.  

 In no case since the prior review has MCLL been unable to pursue its operations due to a 

lack of funding, and in no case has the department had to plead with the dean for additional 

funding. As the operating account tends to be spent down to less than $1,000 by the end of each 

fiscal year, the budget seems very much “right-sized.”  

 
 
 
6.2 The program has a history of enrollment and/or graduation rates sufficient to sustain 

high quality and cost-effectiveness. 
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 While the number of majors enrolled in the department has dropped considerably in the 

last two years of pandemic, from 78 to 49, the most recent data for all other metrics on the UTC 

Institutional Dashboard look healthy. The number of SCH produced by the department in 2019-

2020 was above the 5-year average (7,805 vs. 7,748). The number of graduates that same year 

was likewise above the 5-year average (25 vs. 23.6) and in line with long-term trends. The 

number of students not retained was 12.8%, better than the five-year average of 15.9% of students 

not retained. These numbers, taken together, show that the overall productivity of the department 

during the last six years has been steady and has increased in some respects, even if the number of 

majors is at a low due to the lack of recent opportunities to recruit (through F2F instruction and 

study abroad). Although the cost-per-credit of instruction is not available on the institutional 

dashboard and would be difficult to calculate for a number of reasons, it is clear to the department 

head from administrative meetings over the last six years that the department is not a source of 

financial liability to CAS in any way: this objection has never been made. It should also be 

remembered, when efficiency is considered, that MCLL has streamlined administrative costs 

because (due to the merger of 2015) it shares a department head and an administrative assistant 

with Philosophy and Religion. Thus, it’s purely administrative costs are half of what they would 

be otherwise. Finally, the department assists CAS in providing administrative functions for the 

Humanities: International Studies, Liberal Arts concentrations.     

 
 
6.3 The program is responsive to local, state, regional, and national needs. 
 
 As a department, MCLL is responsive to community needs in a number of ways and helps 

the university to offer solutions to problems that affect city, county, state, and nation. With high 

levels of immigration at every level from local to national, and with increasing multilingualism in 
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our communities, language expertise is needed in various areas. The state of Tennessee must 

strengthen its language education in secondary schools, and MCLL partners with UTC’s School 

of Education to train teachers. Chattanooga businesses and organizations often lack a sufficient 

number of Spanish speakers among their personnel, and MCLL’s internship program helps to 

meet the needs that they have in serving the city’s growing Hispanic population. The French 

offerings prepare students who may end up working in some connection with the North American 

trade zone that has French for one of its languages, or with one of the nearby Caribbean nations. 

In general, making language study available to UTC students at large offers them an element of 

professional and personal development for complex and multicultural society. When it comes to 

communal conversations surrounding diversity, equity, and inclusion (DEI), MCLL has 

responded through the development of new classes (such as those on African film, Caribbean 

literature, the lives of the marginalized in the Roman Empire, etc.) and a new program (Latin 

American Studies), while also offering other relevant opportunities (cultural festivals, 

documentary film series, visiting speakers, volunteering, study abroad, etc.). Graduates of the 

program, as well as students who may only take a few courses, will be better prepared to navigate 

and impact the larger society that is emerging.  
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